
   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

1 

 

Chapter 1 

INTRODUCTION 

 This chapter presents the Introduction, Background, Statement of the 

Problem, Hypothesis, Significance of the Results of the Study, and Scope and 

Limitation that were used by the researcher in presenting the study. It discussed 

prior research that were relevant to the topic, providing the researcher useful 

concepts and information for the said study.  

 For the past century, there has been significant progress in the education 

sector in terms of instituting a child-centered education, scientific-realist 

education, and social reconstruction that paved the way for the establishment of 

public-school systems in almost every country worldwide (Luwerys et.al, 2021). 

This was a result of the conception and emergence of the idea that education is a 

right of every human being regardless of sex, age, class, status, clothes or, ethnicity, 

disability, and religious belief, which is evident in the United Nations Universal 

Declaration of Human Rights (UNESCO, 2015). The progressive education of the 

20th century has produced flexible learning spaces that embraced democratic 

concepts in education such as the participation and engagement of all citizens 

(Lynch, 2016).  

At the turn of the 21st century, technological integration in education 

through the increased dependency of educators and learners on technological 

advancements, such as the Internet, projectors, powerpoint, computer, and tablets 

among others, has become a trend among educational institutions because of a 
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myriad of benefits it offers in accelerating the attainment of the desired learning 

outcomes (Jones, 2019). Aside from this, there has been a growing interest in the 

inclusivity, diversity, and cultural sensitivity not only in classrooms but also in the 

curriculum, learning materials, resources, and assessment activities --- or simply 

in education as a whole (Ford et.al, 2014). As the racial, ethnic, and linguistic 

diversity widens in classroom and school, so does the need for educators to be 

responsive to these changes on the interest and learning needs of students with 

varying beliefs, values, and competencies (Herrmann, 2015). The study of Ford 

et.al, 2014 found out that there is a strong connection between culture and 

learning, and the teacher has a significant role in enhancing the learners’ sense of 

competence regardless of culture to prepare them well for the global life of the 21st 

century. Nonetheless, aside from technological integration and culture-based 

education, there is also a current growing trend in open and distance learning.     

Distance learning, among the proposed modalities, focuses on teaching 

methods and technology with the aim of delivering teaching, often on an individual 

basis, to students who are not physically present in a traditional educational setting 

such as a classroom (Bušelić, 2012). Learning takes place between the teacher and 

the learners who are geographically remote from each other during instruction. 

Modular distance learning (MDL) features the use of individualized instruction 

wherein learners are given the chance to use self-learning materials in print or 

electronic format and other learning resources such as books, worksheets, activity 

sheets, lesson guides and other study materials (Malaya, 2020). It is the most 

popular type of distance learning wherein in the Philippines, it emerged as the 



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

3 

most preferred distance learning method by parents with children who are 

enrolled in this school year. Learners in the rural areas were also considered where 

internet connectivity is not accessible for online learning (Pe Dangle et.al., 2020). 

Implementation of Modular Distance Learning modality requires School leaders 

to play a key role in quality assurance and in monitoring effectiveness, as well as 

student well-being (UNICEF, 2020). On the other hand, the teacher takes the 

responsibility of monitoring the progress of the learners. The learners may ask 

assistance from the teacher via e-mail, telephone, text message/instant messaging, 

among others. Where possible, the teacher shall do home visits to learners needing 

remediation or assistance. Printed Modules will be delivered to students, parents, 

or guardians by the teachers or through the Local Government Officials 

(Sumaoang, 2020). Teacher-Learner-Parent collaboration is a process wherein 

two or more parties like teachers, parents, and learners work together hand-in-

hand for the attainment of the goals and objectives of an educational institution. 

This involves the expertise of the teachers in implementing the curriculum, 

initiative of the parents to support its implementation and programs, and 

perseverance of the learners to learn.  

Subject-Matter Knowledge involves knowledge of the teacher on various 

learning areas. This is reflected on how they manage the teaching-learning process 

and applying this knowledge in the development of learning materials suited to the 

level of understanding of the learners. Instruction considers the direction of the 

teaching-learning process wherein the content knowledge, pedagogical skills, and 

technological integration are being applied to meet every learning outcomes and 
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objectives of the curriculum. This includes mastery of the lesson, assessment, 

feedbacking, and application of skills. Inclusion is an approach in education 

wherein every learner is given the chance to be considered in a quality and 

equitable education regardless of their race, ethnicity, gender, intelligence, and 

mental ability. Learning Assessment refers to the collection of qualitative and 

quantitative data to gauge the level of learning and understanding of the learners 

towards the lesson. There are different phases of assessment: assessment of 

learning, assessment as learning, and assessment for learning. This is being done 

to diagnose the weaknesses of the learners in a certain learning area while some 

are being utilized for feedbacking, ensuring learning, and retention of the lesson.  

Stakeholders’ support plays a vital role in attainment of success of every public 

educational institution. Stakeholders includes parents, national government 

organizations, private institution, and local government unit that support every 

school especially when it comes to the needs of the learners. They provide support 

in the procurement of learning materials and in providing programs and activities 

that will benefit the school. Faculty preparation refers to the initiative made by the 

teachers to improve and ensure the delivery of a quality basic education program. 

This includes training, seminar-workshops, capacity-building activities, 

mentoring, and benchmarking that equipped them with skills and pedagogy to 

cope with educational crises especially in providing assistance and support to the 

parents and learners.  

Academic performance refers to how students deal with their studies and 

how they cope with or accomplish different tasks given to them by their teachers 
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in a fixed time or academic year (Dimbisso, 2014). Academic performance in 

different subject areas is designated by grades, marks and scores assigned by 

teachers (Adediwura & Tayo, 2016).  

A right-based approach in education involves integration of human-rights 

norm, standards, principles, and standards in the implementation, planning, 

monitoring, and evaluation of educational policies and practices (UNICEF, 2012). 

Moreover, it carries considerable values to educational policies because it 

promotes, social cohesion, democracy, and equality among people. Likewise, 

education assumes a critical part in the fulfilment of different human rights. It 

ensures that every learner receives equitable and quality education that respects 

and promote their dignity and development as a person (Parentsparticipation.eu, 

2019). 

Due to the challenges and obstacles that are being experienced by the 

educational sector in the shift from face-to-face classes to distance learning 

because of the COVID-19 pandemic, the researcher as one of the teachers at the 

indigenous people school was motivated to study the level of modular distance 

learning implementation in the indigenous people schools and how it will impact 

the academic performance of their learners making them learn at their own pace 

without the usual guidance of the teachers considering that some of them has a 

reading difficulty and their parents won’t be able to help them in answering self-

learning materials provided by the Department of Education.  

As observed and experienced by the researcher, teachers and school 

administrators in the lowland areas find it hard to implement modular distance 



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

6 

learning in their school which emerged as the most selected type of distance 

learning delivery modality based on the Learners Enrollment Survey Form. 

Indigenous people schools and last-mile schools are experiencing problems and 

challenges with regards to the implementation of distance learning. Learners are 

struggling in understanding and answering self-learning materials. Developed 

materials of the region are not suited on their needs and levels of comprehension. 

Elders cannot provide support to their children because some of them could not 

read and write.  Delivery of quality education and ensuring learning continuity 

among IP learners is at risk. This is despite the constant effort to continue 

education with the implemented distance learning delivery modalities.  

Moreover, the researcher, with his experience as a teacher in an IP School, 

observed that the current situation poses a challenge to IP Education. For IP 

communities the level of literacy and formal schooling in adults tends to be low. 

Thus, giving parents and other family members the major role of assisting young 

children is a challenge.  

For this reason, the researcher conducted the study to determine the Level 

of Implementation of Modular Distance Learning among selected IP Schools. The 

researcher seeks to find-out the challenges/problems encountered through its 

implementation and the solutions/interventions made to alleviate the concerns 

thus, formulating a right-based approach in indigenous people education 

addressing the needs, concerns, and diversity of learners that belong to the 

indigenous group in the locale. 
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Background of the Study 

The COVID-19 pandemic poses challenges to various sectors, especially in 

responding to basic rights. With the physical distancing and community 

quarantine being among the measures to contain COVID-19, basic education is 

among the sectors heavily affected as schools and community learning centers are 

closed for physical conduct of classes. The spread of the disease has forced 

educational institutions, including public schools that offer basic education from 

primary to secondary level, to consider alternative learning modes like distance 

education as a means of delivering quality education to the learners (Joaquin, 

2020). Educational institutions around the world have been temporarily shut 

down to comply with the quarantine measures imposed by most government which 

requires people to stay at home and maintain a healthy distance from social 

gatherings and events. Therefore, more than a billion learners have been affected 

worldwide. In the Philippines, over 28 million Filipino learners across all academic 

levels have been forced to proceed with their education through a remote online or 

modular setup (UNESCO, 2020). The Philippine Education Department has 

remained strong in its stance that education must continue even in times of crisis 

such as the current global pandemic. Thus, they released the Basic Education 

Learning Continuity Plan (BE-LCP) that instructs the public educational 

institution around the country to adopt various learning delivery modalities 

including but is not limited to traditional face-to-face learning to very low-risk 

areas, blended learning, distance learning, remote online classes, and 

homeschooling, depending on the local COVID Risk Severity Classification of the 
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area and in compliance to minimum health standards (DepED, 2020). 

Establishment of this plan overcomes obstacles created by the disasters through 

innovative means of teaching and learning, keeping students on track with their 

courses (NUADU Education, 2020). BE-LCP will respond to basic education 

challenges brought about by the pandemic. As one of its principles, learning shall 

continue with curriculum modifications, alignment of learning materials and 

adoption of different learning delivery.  

Librero (2006) cited distance may actually address the ineffective and 

inefficient delivery of quality education to a population widely dispersed over 

thousands of islands. But he cautioned that there is a need for policymakers, 

teachers, and learners to change their mindsets from a teacher-centered to a 

learner-centered environment.  

Meanwhile, the current situation also poses a challenge to IP Education in 

the Schools Division of Occidental Mindoro. As with elsewhere in the country, 

parents and other family members will have a major role in assisting young 

children. However, for IP communities the level of literacy and formal schooling 

in adults tends to be low, making this role more challenging (Ingle, 2020). In fact, 

IP Learners experience obstacles in comprehending subject matter and problems 

that arise in the implementation of distance learning among the IP schools. This is 

despite the constant efforts to continue education with the implemented distance 

learning modality. Similarly, Ingle (2020) states that, the Indigenous People’s 

Education Office (IPsEO) and IP Education Focal Persons throughout the country 

have been considering ways not only to address the challenge of how learning 
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materials can be accessed, but how children can be guided in using these materials. 

Hence, on the basis of this challenges and obstacles in the implementation of 

modular distance learning especially in the indigenous people schools, this 

research was undertaken.  

 

Statement of the Problem 

The study determined the level of implementation of modular distance 

learning and academic performance in the selected indigenous people schools of 

Occidental Mindoro during first and second quarter of S.Y. 2020-2021. 

Specifically, this study sought answers to the following questions: 

1. What is the profile of the respondents in terms of: 

1.1 Age;  

1.2 Position/ Designation; 

1.3 Salary Grade, and  

1.4 District?  

2. What is the level of implementation of modular distance learning in terms 

of: 

2.1  Teacher- Learner-Parent Collaboration;  

2.2  Subject-Matter Knowledge; 

2.3  Instruction; 

2.4  Inclusion; 

2.5  Learning Assessment; 

2.6  Stakeholders’ support, and  
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2.7  Faculty Preparation? 

3. What is the academic performance of the pupils that belong to the 

indigenous group? 

4. Is there a significant difference on the level of modular distance learning 

implementation when grouped according to the respondents’ profile? 

5. Is there a significant relationship between the level of modular distance 

learning implementation and the academic performance of the pupils? 

6. What are the experiences, challenges, and recommendations of the 

participants on the implementation of modular distance learning based on 

the aforementioned variables? 

7. What right-based approach may be proposed based on the findings of the 

study? 

 

 

Hypothesis 

 The study tested the null hypotheses at .05 level of significance. 

Ho1: There is no significant difference on the level of implementation of modular 

distance learning when grouped according to the profile of teacher-

respondents 

Ho2:  There is no significant relationship on the level of modular distance learning 

implementation and academic performance of the IP pupils.  

 

Assumptions 
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 The study assumed that: 

1. There are problems and challenges encountered in the implementation of 

modular distance learning in the indigenous people schools of SDO Occidental 

Mindoro. 

2. The participants provided interventions, solutions, and recommendations in 

addressing the challenges encountered in the implementation of modular distance 

learning. 

3. The development of a proposed right-based approach in education will greatly 

help on how to properly implement the modular distance learning by means of 

addressing the needs and concerns of Indigenous People Schools in the Province 

of Occidental Mindoro. 

4. The level of implementation of modular distance learning in terms of Teacher-

Learner-Parent Collaboration, Subject-Matter Knowledge, Instruction, Inclusion, 

Learning Assessment, Stakeholders’ Support, and Faculty Preparation improved 

the academic performance of the learners belonging to the indigenous group.  

 

Significance of the Results of the Study 

 This study generally focused on the level of implementation of distance 

learning delivery modalities particularly modular distance learning among IP 

Schools.  Results and findings are of deemed significant to the following:  

Teachers. The study will help instructors/teachers who are involved in modular 

distance learning to come up with better strategies to help indigenous 

students learn better under the distance education program. 
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School Administrators. The study will give them new insights in developing 

better programs/plans that will provide distance education to indigenous 

people within their respective provinces. 

Indigenous Pupils. The study will be a big help for the students who are 

members of the indigenous groups because their needs and concerns would 

somehow be addressed after this research. 

Parents. The result of this study may guide the parents in providing support and 

scaffold to their children to pursue learning amid expected disruptions. 

Department of Education. This study may serve as reference for research 

regarding curriculum development, planning seminar workshops and 

professional growth for teachers, devising framework and contingency 

plans during educational crisis, and modification of some policies. 

Future researchers. The study can be used as their reference in their future 

studies. This may also provide data bases for further innovation of this 

research study. Outcomes of this study may form the basis for future 

intervention programs which aim at ensuring that all learners despite of 

their race, gender, and race are performing well which is an indicator of 

quality education in basic education program.  

 

Scope and Limitations 

The study determined the level of implementation of modular distance 

learning and academic performance of the learners in the selected indigenous 

people schools of Mamburao and Santa Cruz District of Schools Division of 
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Occidental Mindoro during the first and second quarter of the school year 2020-

2021. There are ten (10) IP schools in Mamburao and seven (7) in Sta. Cruz District 

with a total population of eighty (80) teachers who participated answered the 

survey questionnaire that focuses on their profile and level of implementation of 

modular distance learning in their school. Each teacher was asked about the 

average academic performance of their selected pupils during first and second 

quarter of School Year 2020-2021.  Meanwhile, ten (10) teachers, ten(10) parents, 

and ten(10) IP pupils were subjected in an interview about the challenges, 

problems encountered in the modular distance learning and interventions/ 

solutions applied in addressing the challenges brought by the modular distance 

learning implementation as basis for a proposed right-based approach in 

indigenous people education. The respondents of the study were chosen through 

universal sampling technique while the participants were selected through 

purposive sampling technique. The study was delimited to the responses of 

selected teachers/school heads, IP pupils, and parents on the questionnaire and 

interview. Due to the quarantine protocols being imposed by the IATF, the 

researcher used google form to administer the survey questionnaire to the 

respondents. Moreover, the researcher also asked the assistance of the teachers 

who handle learners that belong to the indigenous group to conduct the interview 

to the parents and learners during home visitation activities. Specifically, the focus 

was on the level of implementation of modular distance learning in the IP schools 

in terms of: (a) teacher-learner-parent collaboration; (b) subject-matter 

knowledge; (c) instruction; (d) inclusion; (e) learning assessment; (f) stakeholder’s 
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support; and (g) faculty preparation. The description and some indicators of the 

level of modular distance learning implementation were adapted by the researcher 

from Online Research Survey on Evaluation of Learning Delivery Modalities Pilot 

Testing by SOCCSKSARGEN Region. Results of the study vary because of the 

factors that greatly impact on the implementation of modular distance learning in 

both districts such as the extent of preparation of faculty members before the 

opening of the classes, responses of the respondents thru google form, and place 

where the school is situated which are beyond the control of the researcher.  

 

Chapter 2 

THEORETICAL FRAMEWORK  

A review of related literature and studies is essential in a research work for 

it ensures factual data to support the study. This chapter presents related literature 

and studies that are relevant for clearer, better, and profound view and 

understanding of modular distance learning implementation. The data gathered 

for the completion of this chapter were from various written materials done by 

different researchers. This juncture of the study added and provided related 

insights and new dimensions that better solidified the reasons why the study was 

conducted. 

 

Age Group 

 To determine the variation in the responses of the teachers in terms of their 

knowledge, perspective, and experiences on the implementation of distance 
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learning delivery modality, the age group of the respondents was determined, and 

the respondents were grouped accordingly. The study of Martinez et.al (2017) 

highlights the importance of taking into account the differences in perspective 

associated with age. Based on the findings of their study, different age groups 

present different perspectives, knowledge, and experience as it is directly 

correlated with well-being, decision-making, level of development, and many other 

psychological issues. Hence, age-related differences must have an implication in 

the design of future studies. It is important that in a conduct of a descriptive study, 

the age perception of the respondents must be considered (Chopik et.al, 2018). 

There is also evidence that shows that in the present school systems, there is a 

generational gap not only between students and teachers but also between senior 

teachers and young new teachers joining the education system. More veteran 

teachers may have the mastery of the content and the lesson, but younger teachers 

may be more familiar with technological tools that students need (Damani, 2015). 

Therefore, in a conduct of a research study involving teachers as the respondents, 

age-related differences in their knowledge, perception, and experiences with the 

implementation of distance learning delivery modality were considered.  

 

Teaching Position 

 Aside from age, teaching position and designation were also considered and 

associated with the level of implementation of modular distance learning among 

the respondents. In the study conducted by Grobgeld et.al (2016), they found out 

that teaching roles have a direct correlation with the perception of the faculty 
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members towards a certain learning program. Different faculty members with 

different role perceptions may also yield a different understanding on the 

effectiveness and development of a learning program. With the Philippine 

Education Department streamlining the organizational structure of the schools as 

part of its long-term plan under the Basic Education Sector Reform Agenda 

(BESRA), it is essential that the position and designation of the respondents must 

be considered in the study as different faculty role may yield varying perception 

towards the level of implementation of modular distance learning.  

 

Salary Grade 

 If the teaching position is considered to be a factor that may affect the 

outcome of the study, then salary grade must also reflect the varying perception of 

the respondents towards a certain learning modality. Past works of literature and 

reviews have shown how teacher’s salary can be directly correlated to their overall 

job satisfaction, which further affects their teaching performance. Consequently, a 

study conducted by Forand (2012), has demonstrated how salary level can also 

affect teachers’ attitudes and perceptions towards a new educational policy. 

Several other programs that would provide changes in teacher pay structures and 

increase the overall salary pay of the teachers have shown how this could greatly 

improve student achievement and attract and retain highly qualified and effective 

teachers (Macleod, n.d).  Recent findings from the study of Hanushek et.al (2017) 

conducted from more than 30 countries show a clear link between teachers with 

higher cognitive skills and subsequent student performance. Research conducted 
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in the past have shown how increases in teacher’s pay, whether through salary 

hikes, one-time bonuses, college debt-forgiveness programs, or other new forms of 

compensation is directly associated with the following: improved teacher 

retention, gains in student performance, and positive perception on new learning 

programs and policies (Childs & Shakeshaft, 2012; Loeb & Page, 2014; Biasi et.al, 

2018). With the abrupt implementation of modular distance learning nationwide, 

it is important to consider the salary grade differences among the respondents to 

reveal if this can be associated with their perception towards this new normal form 

of education.  

 

School District 

  School Districts of the teacher-respondents were also determined in order 

to identify the possibility of variation in terms of the level of implementation of 

modular distance learning. School districts are where the most basic education 

reforms are being implemented. In the United States, school districts manage 

nearly all public education funding and micromanage federal and state reform 

initiatives such as the institution of teacher evaluation systems (Whitehurst et.al, 

2013). However, in the Philippines, the responsibility of these tasks are primarily 

situated among the Schools Division Office (SDO) and Regional Offices (RO), and 

the classification of the school in terms of District are often being made among 

Division Office with a great number of educational institution under its jurisdiction 

(DepEd, 2017). Thus, in this study, the teacher-respondents were grouped 

according to their school districts instead of schools to determine the differences 
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in the observed level of implementation of modular distance learning between 

school districts.  

 

 

 

Current Situation 

 On March 17 this year, the sudden lockdown brought about by the pandemic 

Covid-19 prodded some 151,749 teachers to conduct online classes. These teachers 

have reportedly used various apps like Google Classroom, Google Hangouts, 

Moodle, Edmodo, Skype and Zoom, among others, to be able to finish the academic 

year. The Department of Education (DepEd) even launched their own distance 

learning platform called DepEd Commons, which contains educational materials 

written by public school teachers (Magsambol, 2020). 

 As part of its learning continuity plan, DepEd proposed two approaches to 

be adapted this school year: the blended learning which combines face-to-face, 

online and modular learning delivery; and the distance learning which is delivered 

through online platforms, through educational programs on television and radio, 

and in printed modules that are delivered to the homes of the learners (Malaya, 

2020). 

 

Distance Learning 

Rapid development in technology and innovation in recent years has led to 

a number of significant progress in education. One of the most important 

10 
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development is the emergence of distance learning (Keles & Ozel, 2016). There is 

a number of definitions for distance learning used in the past as it encompasses 

different learning environments and used to describe a number of instruction 

situations. In 2011, the study of Greenberg et.al is the first to provide a definition 

for contemporary distance learning. He defined distance learning “as a planned 

teaching or learning experience that uses a wide spectrum of technologies to reach 

learners at a distance and designed to encourage learner interaction and 

certification of learning.” Teaster & Blieszner (2013) further emphasized this by 

adding that the term “distance” in learning has its primary distinction in teacher 

and learner being separated in space and possibly time. Nonetheless, it is Keegan 

(2012) who pioneered the studies on distance education. According to him, 

distance education results from the technological separation of teacher and learner 

which frees the student from the necessity of traveling to “a fixed place, at a fixed 

time, to meet a fixed person, in order to be trained or educated.” This also means 

that distance education can happen away from an academic institution, and yet 

obtain a certain credential or degree after, unlike homeschooling (Gunawardena 

et.al, 2014). From these definitions, it can be concluded that the underlying 

descriptors that are most accepted by educators and researchers in the field of 

education when it comes to distance learning are that it is comprised of an 

instructor and a learner who are either separated by time or space.  

 One of the earliest forms of distance learning was done through 

correspondence courses that started in Europe in the early 20th century. This has 

been the primary means of distance learning until the popularity of radio and 
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television in the middle of the century, leading to the educational materials being 

broadcasted live on a mass audience (Imel, 2015). As technology improved at the 

turn of the 21st century, so did the development of distance learning. At the start 

videotaped lectures and audiotapes of the lessons has become a trend among 

Higher Educational Institution (HEIs) until Internet have taken distance learning 

in new directions which allow distance learning to occur in real-time through video 

conferencing on platforms like Zoom®, Google Meets®, and Messenger® among 

others (Berg & Simonson, 2016). Currently, distance learning is also synonymously 

used as a term for e-learning and online learning, and it is not only facilitating 

student-teacher interaction but also student-to-student collaboration, which has 

been found to be vital in supporting productive and satisfying learning and helps 

the students develop problem-solving and critical thinking skills (Kolloff, 2013). 

According to the study of Swan (2012), students who had high levels of interaction 

with other students during distance learning have been reported to also have high 

levels of satisfaction and learning. Although much has been done in the past for 

the improvement of distance education, the promotion of student-to-student 

interaction has been limited despite numerous studies that have proven its 

effectiveness. Even in the present time where there is a massive usage of distance 

education as a learning modality amidst a public health crisis, student-to-student 

collaboration remains at the bottom of the priority, with educators focusing on the 

attainment of learning outcomes rather than the satisfaction of the students to 

learn.  
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 Republic Act 10650 or the Open Distance Learning Act defines distance 

education as “a mod of learning in which students and teachers are physically 

separated from each other. It is a student-centered, guided independent study, 

making use of well-studied teaching and learning pedagogies to deliver well-

designed learning materials in various media” (Horspool et.al, 2012). 

 Distance education utilizes technology to make learning happen. It could be 

online learning through the internet, video and audio lessons using television and 

radio, group or individual discussions using chat or text messages, or studying 

printed modules and packets from the school and submitting the given activities 

(Abuhassna et.al, 2018). 

 The emergence of open universities that caters to nearly all kinds of 

students in the 21st century has gained momentum around the world, reflecting a 

desire for greater access to education of various constituencies from all walks of 

life including non-traditional students like the disabled, working, military 

personnel, and prison inmates (Berg & Simonson, 2016). There are different 

mediums of instruction used for distance education, one of which is through online 

learning or virtual learning, which utilizes the power of the Internet and other 

technologies outside the traditional classroom setup (Van Beek, 2014). There is 

also correspondence education, the long-standing method in which individual 

instruction is conducted through an email (Britannica, 2019). There is also open 

learning, a system that has been developed by Western universities that provide 

courses on a massive number of people through the development and use of open 

educational resources (Ehlers, 2013). Finally, a certain type of learning modality 
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has seen progress in recent years, particularly among areas that have limited access 

to the Internet and other emerging technologies. This type of modality is called 

Modular Distance Learning, and according to the recent Learning Enrollment and 

Survey Form (LESF) of the Department of Education in the Philippines, it is the 

most preferred learning system of the majority of parents and guardians in the 

country (Meanchin, 2020).  

 Baticulon’s (2020) recent study on the “Barriers to distance learning in the 

time of Covid 19” identified barriers to distance learning from the perspective of 

medical students in a developing country like the Philippines. Having distributed 

electronic survey to medical students in the Philippines from May 11-24 (2020), he 

was able to classify the barriers into five categories: technological, individual, 

domestic, institutional, and community barriers. Most frequently encountered 

were difficulty in adjusting learning styles, having to perform responsibilities at 

home and poor communication between educators and learners. 

 In his recent study on the readiness for distance learning of higher 

education students in a less-economically developed country like the Philippines, 

Alipio (2020) noted that school officials should first address the lack of digital 

skills among students and formulate programs that will capacitate them. More 

strategic planning and quality management mechanisms should be directed 

towards an equitable and inclusive education without undermining quality 

learning. Most of the 880 Filipino college students who were survey respondents 

answered “No” in all e-learning readiness items. 
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Fidalgo et al. (2020) conducted a study on the “Students’ perceptions on 

distance education: A multinational study” to determine the undergraduate 

students’ perceptions concerning distance education and their willingness to enroll 

in this type of course. The results of the study revealed that in three countries 

(Portugal, UAE and Ukraine), students’ major concerns about distance education 

programs were time management, motivation, and English language skills. The 

most used devices to access the internet are smartphones and laptops. The three 

countries have a similar lack of distance education program. 

The comparative study of Horspool and Lange (2012) on online and face-

to-face learning found that both online and traditional students agreed that 

traditional courses were easier, and they learned more in that format. They also 

concurred that online courses required more effort. Course satisfaction was 

comparable for both formats. A majority of both face-to-face and online students 

did not experience technological issues. Both groups agreed that communication 

with the instructor was adequate. Online students said that instructor response 

time to questions was prompt. 

Kurt and Yildirim (2018) mentioned that distance education has a growth 

potential after conducting a study on student satisfaction on blended learning. The 

results indicated that Turkish students who participated agreed that blended 

learning was beneficial and that their own role and the instructors’ role was central 

to their satisfaction. They identified prominent feature of the online course as face-

to-face lessons, design-specific activities, process-based measurement and 

evaluation, student-student interaction, and out-of-class sharing, respectively. The 
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researchers added that blended learning can be used as a technique for mass 

education. 

Abuhassna and Yahaya (2018) investigated the efficacy of an interventional 

online module based on Moore transactional distance theory on students’ learning 

autonomy and satisfaction regarding the utilization of distance learning. The result 

revealed that the effective and efficient implication of technology in delivering 

web-based courses is of critical importance for learning. It also mentioned that 

instructors teaching via online methods should have the abilities and skills to adapt 

the basic and advanced requirements that they use during face-to-face sessions. 

The study conducted by Lukwewe (2015) critically examined the factors that 

affect students’ performance in open and distance learning at the Open University 

of Tanzania. The key findings were that most students had a lot of responsibilities 

to attend to and spent less time in studying, coupled with inadequate guidance in 

the distance mode of education. The research recommended that: educational 

institutions must communicate to course developers and program developers the 

acceptable rate of return on distance learning programs. 

 Nonetheless, current developments in distance learning are often being 

overshadowed by the challenges and problems that still persist in this mode of 

learning delivery. These include problems with the quality of instruction, the cost-

effectiveness of education, misuse of technology, problems with equipment, and 

the attitude of learners towards distance learning (Valentine, 2014). As the 

Philippine Education Department remains firm on its decision to proceed with 

classes amid the COVID-19 pandemic in the next few months through a distance 
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learning approach, the basic public educational institution has started to shift its 

focus on a certain type of distance learning that utilizes printed modules and 

materials to the students.  

 

Modular Distance Learning 

 Modular distance learning is one of the learning modalities provided by the 

Department of Education (DepEd) as an option to public school learners in the 

Philippines as part of its distance learning approach for this academic year amidst 

the ongoing public health crisis due to the untamed coronavirus disease 2019 

(COVID-19). In this approach, the learning delivery mode happens between an 

educator and a learner who are geographically remote from each other during 

instruction (Magsambol, 2020). This is different from the traditional face-to-face 

interaction of the learners and teachers. As technological and Internet access 

remain one of the biggest issues in distance learning for most students and parents, 

the DepEd considers modular distance learning as one of the preferred learning 

modalities of both the learners and parents or guardian, with around 59% or 

roughly 22 million enrollees this school year are utilizing modular distance 

learning for continuity of education (Romero, 2020). The printed modular 

learning system features an individualized instruction system that allows learners 

to use self-learning modules (SLMs) in print or digital format that will be provided 

by the educators quarterly. These self-learning modules will be distributed to the 

parents before the opening of the new quarter, and they may also include other 

resources for the learners such as the learner’s materials, textbooks, activity sheets, 
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study guides, and other study materials (Malaya, 2020). With its seemed 

portability and completeness, we can see no reason why it has been the most 

popular type of learning modality among rural areas, like in Occidental Mindoro 

where the Internet and technological gadgets are not accessible and affordable for 

most families.  

         Nevertheless, certain challenges regarding the implementation of modular 

distance learning still persist. This includes the lack of funding to produce 

modules. According to the Department of Education, Filipino students by the next 

school year might start sharing learning modules and materials if the same 

learning approach will be used by most public schools nationwide (Magsambol, 

2020). Hence, there is a need to establish a feasible, evidence-based learning 

continuity plan for the proper implementation of modular distance learning in the 

future, particularly among rural areas with limited access to gadgets and the 

internet.  

 

Teacher-Learner-Parent Collaboration 

 Mislan et.al, (2015) define collaboration as a process of two or more parties 

working together hand in hand to achieve a common objective and goal. Effective 

collaboration is based on all parties’ efforts in pursuit of similar goals, and it is 

essential for the evaluation of practices and exchange of knowledge (Adams, 2013). 

The Teacher-Learner-Parent Collaboration has been used as the main strategy in 

generating creativity and innovation in creating effective educational programs 

(Narinasamy & Mamat, 2013). Teachers often face great challenges and find it 
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difficult to effectively meet the needs of all students. The implementation of 

effective distance learning requires a combination of teachers and parents’ 

knowledge and skills on instructional strategies and assessment practices 

(Kampwirth, 2016). These aforementioned studies have proven the necessity of 

teacher, parent, and learner’s collaboration in achieving the learning outcomes, 

particularly during the implementation of a new learning setup.  

Since education is no longer held within the school, parents and guardians 

serve as a partner of the teachers in supervising and guiding the learners while they 

are accomplishing their self-learning module. According to Dangle & Sumaoang 

(2020), the parents and guardians play a vital role as home facilitators who are 

responsible for establishing a connection between the SLM and the child. Teacher-

Learner-Parent collaboration is the key to the attainment of the learning outcomes 

of modular distance learning. The teacher act as the primary source of learning 

who creates the content of the lesson and evaluates the learning outcomes through 

learning assessment, while the parents act as the “module-ator” who is responsible 

for obtaining and submitting the printed SLMs from the schools or LGUs 

(Bernardo, 2020). Moreover, since modular instruction highly encourages learner 

autonomy, the learners also have a huge role in the undertaking and 

accomplishment of the learning assessment in the SLMs. Through the modular 

distance learning setup, the learners may acquire better self-study or learning 

skills by developing a sense of responsibility in accomplishing the tasks provided 

in the module (Nardo, 2017). Thus, in modular learning, the learners must be more 
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engaged in learning the concepts presented in the module as they are 

accomplishing the learning task at their own pace and flexibility.  

 

Subject-Matter-Knowledge 

 Teaching requires a myriad of knowledge and skills including but is not 

limited to knowledge about pupils, systems and structures, knowledge about styles 

of teaching and learning, knowledge about management, resources, and 

assessment as well as knowledge about the subject (Aubrey, 2012). The approach 

of subject-matter-knowledge extends beyond the educators knowing a lot about 

the lesson and focuses more on how educators and students think in a disciplined 

manner that they can apply both apply the learnings to a multitude of places and 

situations. Through the application of learning in different means, it suggests that 

educators who go deep into content yield richer learning on the part of the learner 

(OHC, n.d).  

The study of Prestage & Persk (2014) shows that teachers develop a variety 

of pedagogical content knowledge to translate personal subject matter knowledge 

into classroom events. While the learners need only to know that they have gained 

knowledge, educators need to hold multiple and fluid conceptions of that 

knowledge to know how progress might be made through that knowledge. 

Additionally, the study reveals that teachers held much of this knowledge as 

learner-knowledge and lacks explicit analysis for teacher-knowledge. Nonetheless, 

the main challenge now lies in how the teachers can be able to translate this 
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subject-matter-knowledge into a self-learning module that a learner would utilize 

as both its instructional material and source of knowledge.  

 

Instruction 

The instruction was defined as the “purposeful direction of the learning 

process,” and considered as one of the main responsibilities of an educator aside 

from lesson planning and learning management. Professional educators in the past 

have developed a variety of models of instruction, each designed to produce 

effective classroom learning (Huit, 2013). Joyce et.al, (2013) describe the four 

elements of the model of instruction namely: behavioral systems, information 

processing, personal development, and social interaction, which can be found 

among the vast majority of instruction methods. While instruction is the essence 

of the work for most teachers, it must be considered in the context of different 

factors such as, as a measure of desired student learning, controlling student 

behavior, individual differences among students, and school processes (Davis & 

Sorrell, 2016). While there is still much to be done when it comes to evaluating 

instruction among teachers, the current public health crisis brings forth a new 

challenge for the instruction strategies of most teachers.  

According to the article of Theall (2012), while the distance learning setup 

poses contextual differences, the essential importance, and strategies for 

demonstrating the relevance of content remain the same. However, the study 

emphasized that in a distance learning setup, frequent, clear communication about 

course objectives, subject requirements, learning assessment is critical as it is the 
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only means for the teachers to establish learning management for its learners. By 

establishing clear feedback mechanisms between teacher and student in remote 

learning, it could positively impact the learning management of the learners, and 

address gaps in the lesson that the learning module cannot provide (Lan et.al, 

2013). Hence, there is a need to assess the present circumstances in terms of 

instruction, particularly that distance learning delivery modality is currently being 

employed among public educational institutions.  

 

Inclusion 

Inclusive learning and teaching recognize every student’s entitlement and 

right to a learning space that “respects diversity, enable participation, remove 

learning barriers and anticipates and considers a variety of learning needs and 

preferences,” according to the Framework for Student Success by the Higher 

Education Academy (2013). Inclusivity in education not only means classroom 

diversity but also refers to a variety of teaching approaches that an educator uses 

to strive in addressing the needs of all students. Inclusive teaching strategies 

contribute to the overall inclusive learning environment, wherein all students feel 

that they are equally valued, that their contributions and perspectives are equally 

valued and respected (University of Florida, n.d) To achieve an inclusive learning 

environment, even on distance education, the teacher must consider the different 

perspectives and viewpoints in relation to the learners’ culture, gender, religion 

and ability or disability in creating the self-learning modules (SLMs), and other 

learning material (Yale - Poorvu Center for Teaching and Learning, 2021). 
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Inclusive education focuses on pedagogy that strives to serve the needs of all 

students, regardless of background or identity, and support their engagement with 

subject material. Hence, the rights, culture, and tradition of the Indigenous People 

(IP) must be considered in making the content of the learning module and the 

context of the curriculum (UNICEF, 2015).  Moreover, learning inclusivity also 

means that the learning outcomes of the lesson appeal to various learning 

modalities and different learning domains including but is not limited to cognitive, 

affective, and psychomotor domains of learning. Based on the book of Ambrose 

et.al (2014), students are more motivated to take control of their learning in a 

learning space that recognizes them, draws relevant connections to their lives, and 

responds to their unique concerns. This is a challenge now for most educators, in 

a remote learning setup, it will be difficult to establish a platform in hearing diverse 

perspectives, stimulating discussion, expanding approaches to traditional and 

contemporary issues, and situating learning within students’ own context while 

exploring these contexts (Armstrong, 2013). There is a challenge now for educators 

to mold this self-learning module into a learning instructional material that depicts 

inclusivity in both its content and activities.   

 

Learning Assessment 

 Learning assessment, specifically in the case of distance learning, refers to 

the collection and interpretation of the learning information accomplished by a 

student. It is commonly used as an indicator of the student’s level of achievement, 

and teacher’s quality of instruction, which is furthermore used as a factor in 
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making the best decision possible for establishing educational programs and 

policies (Leroux, 2018). Learning assessment is one of the biggest aspects of 

distance learning that remains ineffective in fulfilling its expected outcome. In the 

assessment of Kim et.al (2021) on three online programs of different universities 

in the United States, they found out that the learning assessment activities of 

online distance courses do not strictly follow the principles of assessment 

developed by renowned educators, whether on distance learning or the traditional 

setup. This has shown that there is still a gap that remains to be filled when it comes 

to assessing student performance in a remote learning environment.  

Assessing the attainment of the learning outcomes in distance education 

poses numerous challenges not only for the teachers but also among school 

administrators. Plagiarism, cheating and other forms of academic dishonesty 

during learning assessment have been the subject of much attention since the 

widespread implementation of distance education in different parts of the world 

(Rowe, 2021). Despite evidence that show its rising incidence, there has been 

insufficient action being undertaken to curve this exacerbating problem. The 

quality and integrity of distance education, in comparison to face-to-face 

instruction, has always been questioned (Harisson, 2020). With the current 

learning continuity plan of the Department of Education, schools and teachers are 

only mandated in ensuring that learning assessment must focus on the most 

essential learning competencies (MELCs) and utilized different mechanisms and 

strategies for the evaluation of the learner’s comprehension, learning needs and 

academic progress (Llego, 2020). Much are still yet to be done in terms of 
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generating an authentic learning assessment among learners and assessing the 

deemed efficiency of the present assessment strategy is the first step in providing 

a resolution to this learning assessment dilemma of distance education.   

 

Stakeholders’ Support 

Stakeholders are individuals or groups who have an interest or concern for 

an educational institution. This includes parents, alumni, school administrators, 

board members, student organizations community leaders, local government units 

(LGU), and related socio-civic groups and non-government organizations. These 

entities contribute to the overall development of the school community (Business 

Mirror, 2018). Internal and external stakeholders’ involvement has been a huge 

part of the Philippine Education Department to improve and decentralize school 

management through the mandated activities under the School-Based 

Management (SBM) program of the Department of Education. In this DepEd 

thrust, stakeholders are expected to cooperate and support the school activities in 

order to enable the public educational institution to better respond to the specific 

education needs of its learners (DepEd, 2015). Amid the current implementation 

of distance learning delivery modality for the school year 2020 to 2021, the 

Philippine Education Department is once again asking the support of the 

stakeholders for achieving this goal to improve its delivery of educational services 

(DepEd, 2020). In modular distance learning, it is the educator’s responsibility to 

monitor the progress of the learners, and the learners may seek assistance from 

the teacher through remote means such as through email, telephone, and text 
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message, among others. When possible, educators are also encouraged to do home 

visits to learners needing remediation or assistance. The printed modules will be 

delivered to students, parents, or guardians by the educators through the aid of 

external stakeholders such as the Local Government Officials. Hence, 

stakeholders’ support is very much needed for the proper implementation of this 

learning modality (Llego, 2020). Therefore, stakeholders' support also indicates 

the effectiveness of the implementation of distance learning delivery modality of 

public educational institutions nationwide.  

 

Faculty Preparation 

 For years, there have been huge disagreements in the academe regarding 

what it means for teachers to be well-qualified, and what it takes for teachers to be 

well-prepared. In fact, faculty preparation has been found to have a positive 

connection with the subject matter, pedagogical strategies, and even performance 

and impact in the classroom (Wilson et.al, 2015). The challenges in improving 

teacher’s education programs and practices remain enormous, and a qualified 

teaching force is an unquestionable necessity, particularly now in distance learning 

where the weight of teaching is heavily burdened on preparation rather than on 

actual synchronous sessions. By faculty preparation, it pertains to the relevant 

trainings, seminars, and courses attended by the teachers on areas involving 

instructional methods, learning theories, foundations of education, and classroom 

management. However, the challenges brought by distance learning seek for more 

faculty trainings and session that tackles about the new learning modalities. The 
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findings in the study of Lackey (2014), reveals that faculty found collaborating with 

colleagues, one-on-one technical assistance, and content training for the creation 

of learning module as the most beneficial in preparing them to teach in an online 

distance learning setup. However, studies in terms of faculty preparation in 

modular distance learning are still lacking. Recent data suggests that there has 

been little improvement over the last 20 years in increasing the instructional and 

technical training and support needed by the faculty to teach successfully in a 

modular distance learning setting (Allen & Seaman, 2014). For that reason, that 

the current implementation of distance education must be assessed in order to 

develop effective programs and trainings that would prepare the faculty well for 

this new normal setup.  

 

Academic Performance 

Education plays a vital role in the acquisition of knowledge and skills. It 

helps any society fashion and model individuals to function well in their 

environment. An important aspect of education is academic performance. Student 

academic performance measurement has received considerable attention in 

previous research, it is challenging aspects of academic literature, and are affected 

due to social, psychological, economic, environmental and personal factors. These 

factors strongly influence on the student performance, but these factors vary from 

person to person and country to country. The students’ performance (academic 

achievement) plays an important role in producing the best quality graduates who 

will become great leader and manpower for the country thus, responsible for the 
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country’s economic and social development (Mushtaq & Khan, 2012). It is 

necessary for educators to understand the factors that may contribute to students’ 

academic success to plan better classroom activities and strategies of teaching and 

learning (Jayanthi, Balakrishnan, Ching, LA tiff & Nasirudeen, 2014). 

Ahmad Rana (2015) in his study at England, UK, defined academic 

performance as a complex student behavior and underlies several abilities, e.g., 

memory, previous knowledge, or aptitude as well as psychological factors such as 

motivation, interests, temperaments, or emotions, to name a few. Educational 

psychologists and researchers have argued that there are many determinants of 

academic performance. They found that students getting higher marks had more 

effective study habits as compared to students who had ineffective study habits and 

thus lagged behind in studies. 

 Moreover, Suner (2012) also stated that performance is used to label the 

observable manifestation of skills, ideas, and concepts learned. Performance is the 

application of learning that serves as an evidence of mastery. Grades are acquired 

in a certain examination that indicates skills, mastery, and applying the knowledge 

learned in the real-world situation.  Student’s success in an examination is an 

indicator that a student learned or benefited from a course or study.   

 On the other hand, low academic performance is defined as weakness of 

the student's grade under the normal average in a certain subject as a result of a 

variety of reasons, including those related to the student development, or those 

related to family, and social and academic environment (Al-Zoubi et.al, 2015). 
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Academic Performance of IP Learners 

Thomson et al. (2013) analyzed the academic performance of Australia's 

Native students who participated as a component of the early secondary school 

(Year 8) associate of the IEA Trends in International Math and Science Study. The 

academic performance of the Native students in this report has been contrasted 

with that of Australia's non-Native students across various factors that are known 

to influence students' academic achievement in TIMSS. Altogether, 562 students 

out from 207 schools across Australia participated in the said examination. Native 

status in the report incorporates both Australian Native and Torres Strait Islander 

people. The investigations in this report categorized native students as indicated 

by factors including sex, the geographic area, background, qualities and 

perspectives to learning, instructional resources in students' homes, and the 

school's financial structure. The academic performance of the native students in 

mathematics and science has been disaggregated by these factors trying to 

distinguish those qualities that may identify with Native educational achievement. 

The analyses showed extensive contrasts in the degree of Native and non-Native 

students' accomplishment and affirms discoveries from an enormous group of 

studies that have shown that Australia's Native students reliably perform at levels 

well underneath their non-Native counterparts across all domains in worldwide 

examinations. A portion of the inspected factors related in a predictable way to the 

math and science accomplishment of Native and non-Native students. Anyway, in 

certain conditions, the connection between certain factors helps Native 

accomplishment undeniably contrasted with that of non-Native students. Mitrou 
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et al., (2012) expressed that the greater part of native students matured 4-16 years 

(58%) in Western Australia were evaluated by their teachers as having low 

generally speaking scholastic execution. Further, they expressed that there is a 

significant degree of uniqueness in the general academic performance of native 

and non-native students. The occurrence of low academic performance is 

significantly higher among native students than non-native students. Teachers 

appraised academic performance for native understudies for numeracy and 

proficiency was like academic performance in 2002 wherein 59% of native 

students in Western Australia were evaluated as having low academic performance 

in education, and 57% were rated as having low academic performance in 

numeracy (Termpaperwarehouse, 2020). 

According to Angging (2019), three key factors were found to be the 

predominant drivers associated with low academic performance of the indigenous 

learners. While these were not the only factors associated with academic 

performance, they represent those which had the most impact. They were selected 

as the most powerful due to both the strength of their association with low 

academic performance and the high proportion of indigenous students affected by 

them. The three factors were emotional or behavioral difficulties, school 

attendance, and the educational attainment of the careers of indigenous students 

Mitrou et al., (2012). The most common specific emotional or behavioral difficulty 

experienced by indigenous students (as assessed by their teachers) was 

hyperactivity followed by conduct problems and problems with social behavior 

such as sharing. Students with conduct problems display a range of behaviors 
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including lying, stealing, and fighting along with temper tantrums and 

disobedience Mitrou et al., (2012). According to Zubrick and Silbum (2016), the 

following factors were identified as significantly predictors of low academic 

performance: a) student-factors – speech difficulties, functional limitations risk of 

clinically significant emotional or behavioral difficulties in language other than 

English mainly spoken in the classroom, whether student usually does homework 

or study in a homework class and whether the career has seen the class teacher in 

the past six months about a problem the student was having at school; b) career 

factors – primary career’s education, labor force status and attendance at an 

Aboriginal funeral in the last 12 months; c) family and household factors – number 

of homes lived in and whether gambling causes problems in the household; and 

school environment factors – student-to-teacher ratio, days absent from school, 

unexplained absence from school, school suspension and repeating a year at school 

(Wa-Mbaleka, 2013) . 

 

Indigenous People Education 

 Based on the World Bank’s definition, indigenous people are distinct social 

and cultural groups that share collective ancestral ties to the lands and natural 

resources where they live, occupy or from which they have been displaced. The 

land and natural resources on which they depend are inextricably linked to their 

identities, cultures, livelihoods, as well as their physical and spirited well-being. 

 There are approximately 476 million indigenous peoples worldwide, in over 

90 countries. Although they make up over 6 percent of the extreme poor. In the 
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Philippines, the National Commission on Indigenous Peoples estimates that there 

are approximately 11.3 million indigenous peoples. A significant number of 

indigenous peoples in Central Luzon are Protestant Christians, having been 

converted by American missionaries in the early 20th century and educated in 

missionary schools. 

 The Department of Education (DepEd) has instituted a National Indigenous 

Peoples Education (IPEd) Program in pursuit of the National Indigenous Peoples 

Education Policy Framework based on DepEd Order No. 62, s. 2011 entitled 

Adopting the National Indigenous Peoples (IP) Education Policy Framework and 

Republic Act No. 10533, the Enhanced Basic Education Act of 2013. 

 The IPEd Program is DepEd’s response to the right of indigenous peoples 

(IP) to basic education that is responsive to their context, respects their identities, 

and promotes the value of their indigenous knowledge, skills, and other aspects of 

their cultural heritage. 

 

Indigenous People Schools 

 Indigenous People (IP) in the Philippines are identified as Filipinos who 

belong to the 110 ethnolinguistic groups in the country, and they approximately 

comprised 12-17% of the entire population of the Philippines. 61% of these IPs are 

found in Mindanao, while 33% are found in Cordillera Administrative Region 

(CAR), and the rest of the 6% are scattered to other provinces in the country 

including Occidental Mindoro (IPICPRE, 2017). The Department of Education in 

2011 implemented a series of orders and policies for indigenous people education, 
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including the adoption of the National Indigenous Peoples (IP) Education Policy 

Framework, which details the right-based approach of IP education that gives 

primary importance to the principles of participation, inclusion, and 

empowerment of the Indigenous people. This is in response to a number of IP 

communities experiencing the lack of access to decent basic social services and 

limited opportunities to engage in the mainstream economy, which resulted in 

suffering from social, economic, and political exclusion and marginalization. 

According to the report of the Indigenous Navigator Initiative (2017), a major 

contributing factor to the disadvantaged position of the Indigenous people is their 

lack of access to culturally responsive basic education. Thus, the right of the IPs to 

education is provided in the 1987 Philippine Constitution, the Indigenous Peoples 

Rights Act (IPRA) of 1997, and numerous international policies including the 2007 

United Nations Declaration on the Rights of Indigenous Peoples.   

 Despite these new policies on IP Education, the reality being faced by IPs in 

schools is that they are still facing discrimination and bullying from non-IP 

learners and teachers. Some cases have been reported in Palawan and Mindoro 

that some indigenous youth refuse to identify themselves as IPs, due to the fear of 

discrimination. Generally, only 80% of Indigenous youth who enroll in primary 

school finish Grade 6 and proceed with secondary education (IPICPRE, 2017). The 

disruption of learning due to COVID-10 has also disrupted the focus in addressing 

the issues in IP education. As stated by Ingle (2020), the new educational 

approaches being implemented by the Department of Education should be 

sensitive to the context of Indigenous people's (IP) culture. In the middle of 
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standardization and globalization of learning, there is a need to incorporate IP 

knowledge, culture, and languages into school-based education. The Mother 

Tongue Based Multilingual Education (MTB-MLE), which was institutionalized by 

DepEd in 2009, recognizes that young children learn best in the language used at 

home, and can better learn other languages, such as English and Filipino, if they 

have already gained the skills of speaking, reading, and writing in their mother 

tongue. However, limitation in education for IP language remains a challenge 

(Llaneta, 2018). Languages are much more than means of transmitting 

information, they are intrinsic to cultural identity. The survival of indigenous 

languages has far-reaching effects, including on global health. The disparities stem 

from structural forces of colonization, poverty, and marginalization of indigenous 

people have barred them from accessing health care (Flood & Rohloff, 2018). 

Therefore, if an educational institution truly implores to implement an effective 

learning approach for Indigenous people in the middle of a pandemic, then they 

must focus on strengthening language education and health education and 

awareness campaign to reduce the effects of the outbreak and start again in 

addressing challenges on IP education. Furthermore, to achieve an effective 

distance education among IPs, it is also essential to take a step in assessing the 

existing conditions of the teachers, learners, parents, and other external 

stakeholders that could help in the creation of a more effective and efficient 

learning continuity plan. The following were used as indicators in determining the 

current state of the implementation of distance learning delivery modality among 

IP schools: teacher-learner-parent collaboration, subject-matter-knowledge, 
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instruction, inclusion, learning assessment, stakeholders’ support, and faculty 

preparation. 

 

Challenges of Modular Distance Learning 

 Aside from the gaps on the aforementioned indicators of the 

implementation of distance learning delivery modality, several other challenges 

and problems are also being encountered by teachers, learners, and parents in this 

new normal form of education. In the recent study of Dangle & Sumaoang (2020) 

on the implementation of modular distance learning in the Philippines, they found 

out that lack of school funding in the production and delivery of modules, students’ 

struggle with self-studying, and parents’ lack of knowledge to academically guide 

their children, are among the main challenges being encountered by internal 

stakeholders in this setting. In general, problems in terms of resources, 

preparedness and communication are the most prevailing issues of modular 

distance learning that must be addressed immediately before the next school year. 

On the part of the learners, students find the great number of activities in each 

module to be difficult to be accomplished within the current time duration 

provided. The same concern is also being put forward by the parents. According to 

some of the parents interviewed in the study, their children do not have enough 

time to accomplish all the self-learning modules within a week due to a great 

number of “unnecessary” activities and topics. This is in contrast to the K-12 Most 

Essential Learning Competencies (MELCs) program of the Department of 

Education, in this mandate all schools, Schools Division Offices (SDO), and 
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Regional Offices (ROs) are required to employ only the essential and desirable 

learning competencies of the lessons and implement learning delivery approaches 

that are suited to the local context and diversity of learners, while adapting to the 

challenges posed by COVID-19 pandemic (Teach Pinas, 2020). However, months 

after the release of the MELCs Guidelines, challenges in attaining its expected 

outcome continue to be perceived by both the parents and the learners. Through 

the identification of these challenges on the grassroots level, the school 

administrators and teachers can further improve its delivery of educational 

services in modular distance learning by addressing these challenges on its 

learning continuity plan.  

 

Interventions for Modular Distance Learning 

 Never in human history that a global health crisis has caused widespread 

school shutdown and a long-term shift to distance education, as what we are 

experiencing right now with the COVID-19 outbreak. Thus, problems, challenges 

and issues on its implementation are expected, but it is also expected from the 

academe to respond to these challenges through generating solutions and 

interventions (Jung, 2020).  

In the past literatures and studies, interventions, and solutions in terms of 

student interaction were mostly emphasized in distance learning. Normally, 

interaction has three elements or forms: learner-educator interaction, learner-

learner interaction, and learner-content interaction (Bryant & Bates, 2015). All 

these three elements of student interaction primarily need attention and 
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interventions in a distance learning setting. For instance, the learner-educator 

interaction can be further enhanced in modular distance learning through regular 

synchronous or asynchronous sessions, where educators could ease the learning 

process, answer the questions of the learners, and provide feedback on learning 

assessment (Abbuhassna & Yahaya, 2018). The study of Mahle (2014) suggested 

that student interaction and satisfaction may have a direct dependent relationship 

with each other. Learning satisfaction occurs when the academic performance of 

the learner meets the learning outcomes of the lesson. Thus, Orakwue & Teng 

(2014) concluded that in order for online, remote, and blended learning 

environments to meet the desired learning outcomes as the traditional face-to-face 

setting, it must be combined with few direct meetings for feedback and question 

mechanism. Student interaction is among the possible solutions that may be 

recommended by the implementors of modular distance learning. Through the 

inductive semantic approach on thematic analysis of qualitative data, other 

recommended solutions and interventions will be obtained from the respondents 

for the formation of a learning continuity plan for the next school year.  

 

Right-based Approach in Education 

 In the article “Human Rights Vision” 2020, it stressed that the right-based 

approach in education is based in all the rights recognized for all persons based on 

the principles of the United Nations and several international organizations. It 

embodies universality and inalienability, indivisibility, interdependence, equality 

and non-discrimination, participation and integration, training, accountability, 
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and respect of the rule of law. Moreover, this aims to develop awareness among 

government and institutions with regard to their obligations to respect, protect, 

promote, and guarantee human rights. It likewise looks to help and prepare 

individuals to get, guarantee and utilize their privileges to improve their public and 

impact their future. Additionally, this approach suggests another point of view to 

the execution of public policy, including educational policies and practices. It 

comprises of moving from approaches dependent on needs, or on the arrangement 

of administrations, to approaches dependent on the acknowledgment of the 

privileges, all things considered. Thusly, the rights-based approach also thinks 

about that the specialists are committed on specific legal obligations (Crosbi, 

2020). 

 The right-based approach in education brings considerable value to 

different policies of educational institutions because human rights promote 

respect, social equality, and progress. They stand-in respect for peace and peaceful 

resolution of tensions. In addition, education plays an important role in the 

fulfillment of rights. The full acknowledgment of the privilege to education isn't 

accomplished simply by ensuring its all-inclusive access (Resource Center, 2018). 

It is dependent on common freedoms as an approach that incorporates access to 

education, quality of instruction (considering the qualities and standards of human 

rights) and the environment where education is being delivered. Its point is to 

ensure that every child that gets great quality education that regards and elevates 

their entitlement to pride and to the most ideal improvement of their individual 

being.  The initial move towards improving the result of instruction comprises in 
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setting up integrative instructive frameworks that are participative, responsible 

and that relate precisely to the worries and assumptions communicated by 

partners (guardians and students, teachers, and governments). In many schools, 

the lack of adaptation to the needs of children and/or their families, the lack of 

relevance of curriculum, and poor quality of teaching are the main factors 

contributing to the inability to learn effectively and the subsequent dropping out 

that may result (UNESCO, 2017). Moreover, good educational programme must 

look upon parents and students as having an essential role in their education and 

development, and not merely as passive beneficiaries of services provided. For this 

reason, an approach of education based on human rights implies the involvement 

of all participants in the educational community, and in particular, the parents, in 

planning, implementing, monitoring, and evaluating the educational systems 

(Parentsparticipation.eu, 2020). It is a human right, and a necessary process and 

outcome. In numerous schools, the absence of variation to the necessities of 

youngsters as well as their families, the absence of importance of educational plan, 

and low quality of instructing are the fundamental variables adding to the failure 

to adapt adequately and the ensuing exiting that may result (UN Women, 2013).  

 

 

 

 

Synthesis 
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 This part of the paper provides an overview on the related literatures, 

theories, articles, and studies to assure the familiarity of the said research study. It 

allowed the researcher to know the work and research done with regards to the 

area and focus of his study. All of the cited articles were relevant to the present 

study where some similarities lie on the implementation of distance learning.  

 The Department of Education in collaboration and full support of the 

teachers, school administrators, parents, and stakeholders play a vital role in the 

success of implementation of modular distance learning as one of the learning 

delivery modalities prescribed by the Basic Education Learning Continuity Plan. It 

ensured that the task in providing quality and equitable basic education program 

will not be hampered and no one will be left behind in the new normal set-up of 

education. They are tasked to assess and evaluate the level of implementation of 

the aforementioned alternative learning delivery mode in the indigenous people 

schools of Mamburao and Santa Cruz District under Schools Division of Occidental 

Mindoro in terms of Teacher-Learner-Parent Collaboration, Subject-Matter 

Knowledge, Instruction, Inclusion, Learning Assessment, Stakeholders’ Support, 

and Faculty Preparation. Despite of all the efforts of every educational institution 

to face the challenges of the new normal in education, indigenous people schools 

are experiencing struggles that hinder on the excellent implementation of modular 

distance learning and other learning delivery mode that includes insufficient 

knowledge of the parents, reading difficulty, time management, and lack of 

contextualized and indigenized learning materials suited to the levels and needs of 

the learners. This calls for modification of some policies, curriculum alignment, 
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development of learning materials based on Indigenous Knowledge, Systems and 

Languages to ensure the attainment of quality indigenous people education under 

modular distance learning implementation. Moreover, teachers, school 

administrators, and the Department of Education must continue their vital role in 

the implementation of modular distance learning addressing the needs and 

challenges of the indigenous people schools.  Likewise, parents and learners that 

belong to the indigenous group are also tasked to identify the problems they have 

encountered, suggestion, recommendations, and other information needed to 

effectively implement modular distance learning.  

 Since the distance learning poses contextual differences, the essential 

importance and approaches being used by the teacher to facilitate learning must 

remain the same. Learning management for the learners can be established 

through frequent communication of the course objectives, subject requirements, 

and learning assessment.  

 The indigenous people education is the response of the Department of 

Education to the rights of the indigenous people. It is tasked in providing a quality 

indigenous people education that is responsive to the context, respects identity, 

and promotes the value of indigenous knowledge, skills, languages, and system.  

On the literature review presented, the major contributing factor to the 

disadvantage position of the indigenous people in the society is their lack of access 

to the culturally-responsive basic education. The disruption made by the COVID-

19 pandemic pushed indigenous people schools to address the needs of the 

Indigenous People education. To effectively implement the distance learning in the 
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indigenous people schools, the department should focus first on the language 

development and health awareness campaign to reduce the result of the outbreak 

(Flood &Rohloff, 2018). It is also essential to take a step in assessing the existing 

condition that could help in the creation of a more effective and efficient learning 

continuity plan. It should embody a right-based approach that stresses universality 

and inalienability, indivisibility, interdependence, equality, and non-

discrimination, participation and integration, training, accountability, and rights 

of the indigenous group of people. These factors need to be considered to 

effectively address the concerns of the indigenous people schools in the 

implementation of distance learning: Teacher-Learner-Parent Collaboration, 

Subject-Matter Knowledge, Instruction, Inclusion, Learning Assessment, 

Stakeholders’ Support, and Faculty Preparation.  

 The present study is comparable to Fidalgo’s research since both 

concentrate on distance education. However, Fidalgo’s study specifically focused 

on the students’ perception on the implementation of distance learning, and it 

aimed on how it can address the educational needs of their students using distance 

learning. The current study, on the other hand, is focused on the level of 

implementation of modular distance learning and academic performance among 

indigenous peoples’ schools amid pandemics.  

 Horspool and Lange’s study, though comparative in nature, is comparable 

to the current study since the latter is sought to identify appropriate learning 

modality that could be best implemented in indigenous peoples’ schools. Horspool 
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and Lange’s work specifically compared online learning and the face-to-face 

instruction. 

 Kurt and Yildirim’s research have similarity with the current study as the 

former measured students’ satisfaction on the use of blended learning while the 

current study is primarily measuring the effectiveness of the modular distance 

learning in the indigenous peoples’ schools. 

 Abuhassna and Yahaya’s study measured the efficacy of the interventional 

online module as a learning tool, and this is quite useful in the current study 

because the modular distance learning utilizes self-learning materials that are 

being used by the indigenous peoples’ schools. 

 Lakwewe’s research is focused on the factors affecting students’ 

performance in online learning. This could aid the current research which is 

focused on the implementation of the learning modality among indigenous 

people’s schools. 

 Baticulon’s study is essential to the current study because it has identified 

the various barriers to online learning. This could serve as a good reference for the 

course developers and writers of the modular distance learning in the indigenous 

people schools of SDO Occidental Mindoro. 

Alipio’s research, on the other hand, is significant to the current study since 

the former dwelt on the readiness of Filipino college students on e-learning. It has 

already shown how unprepared students are in adopting online learning, but the 

current situation left no choice for the learners now in the midst of pandemic. The 

present study will be measuring the level of implementation of modular distance 
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learning and academic performance among indigenous people’s schools in SDO 

Occidental Mindoro as basis for a proposed right-based approach in education. 

 

Theoretical Foundation 

This study is anchored on two theories: Michael Grahame Moore’s Theory 

of Transactional Distance and Michael Simonson’s Equivalency Theory.  

 According to Michael Grahame Moore’s Theory of Transactional Distance, 

distance education isn't merely a geographic separation of learners and academics, 

but a lot of significantly, may be a pedagogic construct. Even in face-to-face 

teaching there is some part of transactional distance. Moreover, Moore points out 

that once talking about distance education, we tend to talk about a few teaching 

surroundings wherever the separation between the teacher and learner is 

important enough that special teaching-learning methods and techniques should 

be used (Calcutta, 2021). This explains the implementation of modular distance 

learning among Indigenous People Schools that the extent of interaction between 

the teacher and the learner decreases because of the COVID-19 pandemic. As a 

result, the learner’s autonomy will increase. 

Michael Simonson’s Equivalency Theory states that it must not be necessary 

for any cluster of learners to make amends for completely different, probably 

lesser, educational learning experiences. Students ought to have learning 

experiences that are tailored to the surroundings and situation within which they 

associate themselves. Thus, those developing distance education systems ought to 

try for equivalency within the learning experiences of all students, no matter 
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however they are coupled to the resources or the instruction they need. There are 

many elements of Equivalency Theory; they are the ideas of equivalency, learning 

experiences, learning application, students, and outcomes. Moreover, distance 

education is not identical to face-to-face education however, it's equivalent. The 

premise for this is often that learning experiences ought to be equivalent, instead 

of identical no matter whether or not the learner is in traditional or distant setting. 

It is sensible that if the experiences of distant learners are the same with traditional 

classes, the more similar will be the learning outcomes. Equivalent learning 

experiences are to take place, educational designers ought to offer a “variety of 

equivalent educational approaches” for students (both traditional and distant) to 

learn from. Like what is happening right now, learners throughout face-to-face 

categories and distant learners have different environments where they learn and 

experience learning activities and opportunities. The role of the teachers and 

educators is to design approaches, strategies, and ways to provide experiences that 

has an equal value to the learners (Simonson et.al, 2012).  

 

Conceptual Framework 

 The following theories and concepts served as the basis on answering the 

research problem: (a) determined the level of implementation, 

problems/challenges, experiences and recommendations  of modular distance 

learning in the selected  IP schools under SDO Occidental Mindoro would provide 

the basis for the formulation of a right-based approach in education; (b) identified 

the association between the level of implementation of the respondents, and their 
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age group, teaching position, salary grade, and school district, would suggest that 

the aforementioned characteristics may affect their perception and experience 

towards modular distance learning; (c) identified the relationship on the level of 

modular distance learning implementation and academic performance of the 

learners (d)assessed the level of implementation, experiences, challenges, and 

recommendations of the participants  in modular distance learning would serve as 

the basis in the establishment of a right-based approach in education. Figure 1 

describes the graphical representation of these interconnecting concepts in a 

modified context-input-process-output (CIPO) model of educational effectiveness 

by Scheerens, 2015. This research paradigm not only depicts the educational 

service processing of schools but also acts as an analytical framework through 

which the educational quality of the current modular distance learning can be 

reviewed. In this model, the teacher respondents of  selected IP Schools of SDO 

Occidental Mindoro, with certain varying characteristics in terms of age, position, 

salary grade, and districts, provide the input for the process of determining the 

level of implementation of modular distance learning in terms of the following 

indicators: teacher-learner-parent/guardian collaboration, subject-matter-

knowledge, instruction, inclusion, learning assessment, stakeholders’ support, and 

faculty preparation; identifying of problems or challenges encountered during 

implementation, and recognizing the solutions or interventions  and 

recommendations made in addressing these challenges during the 

implementation. The table also shows that the level of modular distance learning 

greatly impact the academic performance of the learners that belong to the 
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indigenous group.  The combination of this input and process resulted in an 

output, which is the formulation of a right-based approach in education. The input, 

process, and output were all influenced by the context. The context, in this case, is 

the distance learning delivery modality for School Year 2020-2021, and it gives the 

input of the respondents, provides resources that permit the process, and sets the 

requirement for the formulation of output.  
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Research Paradigm  

 

Figure 1 
Research Paradigm of the Level of Modular Distance Learning Implementation 
and Academic Performance in the Indigenous People Schools as Basis for a 
Proposed Right-Based Approach in Indigenous People Education  
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Definition of Terms 

For the purpose of clarity and better understanding of the study, the 

following key terms were operationally defined. 

Academic Performance refers to the general weighted average of the learners 

of the indigenous people group during the first and second quarter of the 

School Year 2020-2021. 

Demographic Profile refers to the brief description of the respondents’ 

Position, Salary Grade Level, and District where they belong. 

Faculty Preparation involves planning and arrangements made by the teachers 

of the Indigenous People Schools of Mamburao and Santa Cruz District to 

ensure learning continuity of the learners amidst educational crises.  

Indigenous People Schools refer to the schools of indigenous communities. In 

this research, these are the schools of Mamburao and Santa Cruz District 

under SDO Occidental Mindoro that implement modular distance learning. 

Indigenous People Learners refer to the learners of the indigenous people 

schools of Mamburao and Santa Cruz District.  

Instruction refers to the way on how learning activities and opportunities 

developed by the IP teachers of SDO Occidental Mindoro are being utilized 

under the modular distance learning.  

Learning Assessments are strategies and tools to gauge the learning of the 

indigenous people schools learners after answering the self-learning 

materials.  
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Learning Continuity Plan is a plan contextualized by the SDO Occidental 

Mindoro that ensures that learning progresses despite of the COVID-19 

pandemic. 

Modular distance learning refers to the widely used distance learning delivery 

modality in the Schools Division of Occidental Mindoro.  

Printed Modules refer to learning packets such as work sheets, self-learning 

materials, delivered to the homes of the learners of different IP Schools of 

SDO Occidental Mindoro.  

Right-based Approach in education is an approach in education that 

integrates social cohesion, equality, human rights, and diversity in planning 

and implementation of educational practices and principles. In this 

research study, this is the product of determining the modular distance 

learning implementation and its implication to the academic performance 

of the learners that belong to the indigenous group.  

Stakeholders’ Support are ways and means that the local government and 

organizations provide to the IP schools in support to the implementation of 

the new learning modality.  

Subject-Matter Knowledge refers to the knowledge and expertise of the IP 

teachers of Mamburao and Santa Cruz District towards the content of the 

self-learning modules based on the most essential learning competencies. 

Teacher-Parent/Guardian Collaboration refers to the participation and 

initiative of the IP parents to the teachers in guiding the learners in 
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answering self-learning materials and implementation of modular distance 

learning.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter 3 

METHODOLOGY 

This chapter presents the research design of the study, the research locale, 

and the participants of the study, sample size, the data gathering procedure, the 

research instrument and the data analysis used in the study. 
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Research Design 

 This study made use of mixed method of research which according to 

Wisdom & Creswell (2013) is an emergent methodology of research that advances 

the systematic integration, or “mixing,” of quantitative and qualitative data within 

a single investigation or sustained program of inquiry. The basic premise of this 

methodology is that such integration permits a more complete and synergistic 

utilization of data than do separate quantitative and qualitative data collection and 

analysis. Moreover, this study utilized the combination of descriptive-correlational 

design and qualitative-phenomenological research design to investigate and 

determine the level of implementation of modular distance learning and academic 

performance in the indigenous people schools of SDO Occidental Mindoro. 

According to De Belen (2015), descriptive correlational method of research 

is the process of gathering, analyzing, and tabulating data about prevailing 

conditions, practices, processes, trends, and cause-effect relationship of the 

variable to make appropriate interpretation about data gathered with the aid of 

statistical techniques. This study is descriptive because it explores the implication 

of the level of modular distance learning to the academic performance of the 

learners that belong to the indigenous group. It was correlational since the 

connection between the two variables was established.  

 Phenomenology is an approach to qualitative research that focuses on the 

commonality of a lived experience within a particular group. The fundamental goal 

of the approach is to arrive at a description of the nature of the phenomenon. 
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Typically, interviews are conducted with a group of individuals who have first-

hand knowledge of an event, situation or experience. Through this process the 

researcher may construct the universal meaning of the event, situation or 

experience and arrive at a more profound understanding of the phenomenon 

(Creswell, 2013). 

 

Research Locale 

This study was conducted at Indigenous People Schools of Mamburao and 

Sta. Cruz District under the Schools Division of Occidental Mindoro. Mamburao 

district, which is located at Mamburao, Occidental Mindoro and the capital of the 

Province of Occidental Mindoro cater ten (10) IP schools that include Lanas 

Minority School, Banilad Minority School, Karyandangan Minority School, Pola 

Minority School, Sahing Minority School, Sulong-Ipil Minority School, Taguan 

Minority School, Talapa Minority School, Tuguilan Minority School and Puricon 

Minority School. Santa Cruz District which is located at Santa Cruz, Occidental 

Mindoro caters seven (7) IP schools that include Kabanabahan Minority School, 

Calomintao Settlement Farm School, Siapo Minority School, Tilago Minority 

School, Ulanguan Minority School, Sanog-Lakol Minority School, and Ke-Uring 

Elementary School. Each school is consisting of an average five teachers including 

its school head or teacher-in-charge. Most of the teachers are handling multi-grade 

classes and multi-classroom set-up.  These schools also follow the Department of 

Education’s K to 12 Curriculum and implement modular distance learning in 

response with the COVID-19 pandemic to ensure the learning continuity of the IP 
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Pupils. The said schools cater pupils that belong to the indigenous group of 

Mangyan that has eight (eight) tribes. These include Alangan, Bangon, Tau-Buhid, 

Buhid, Hanunuo, Tadyawan, Iraya and Ratagnon. Each tribe is living with different 

traditions, ethnic laws, and way of life. 

  

Respondents of the Study 

 The study focused on selected indigenous people (IP) schools of Santa Cruz 

and Mamburao District under Schools Division of Occidental Mindoro. A total 

population of eighty (80) IP teachers of Santa Cruz and Mamburao District were 

chosen to answer the survey questionnaire to gather quantitative data as shown in 

Table 1. Mamburao district has forty-three (43) teachers that are supervised by a 

public school district supervisor and designated teacher-in-charge/school head. 

Meanwhile, Santa Cruz District has thirty-seven (37) teachers under the 

supervision of OIC-Public District Supervisor and designated head teacher and 

teacher-in-charge.  These teacher-respondents include teachers and school heads 

who handle IP pupils that belong to Alangan and Iraya tribe and implement 

modular distance learning.  

Table 1 
Respondents of the Study 
 

Quantitative 
Respondents 

Mamburao 
District 

Santa Cruz 
District 

Total 

Teachers 43 37 80 
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Participants of the Study  

 The participants of this study were the ten (10) teachers from Mamburao 

and Santa Cruz District under Schools Division of Occidental Mindoro, ten (10) 

parents that are bonafide residents of the districts of Occidental Mindoro, and ten 

(10) learners that belong to the indigenous group and under modular distance 

learning based on the Learner Enrollment Survey Form. The teacher- participants 

for this research project were chosen purposefully from a group of teachers 

engaged in Indigenous People Education under the Schools Division of Occidental 

Mindoro and implements modular distance learning during the School Year 2020-

2021. Meanwhile, parent-participants were chosen from a group of parents that 

belong to the indigenous tribe. Additionally, they are bonafide residents of 

Mamburao/Santa Cruz District, and has a child who study in any IP schools of 

Mamburao and Santa Cruz District. On the other hand, the pupil participants were 

chosen from a group of Grade five and Grade six learners who are currently 

enrolled in the IP schools of Mamburao and Santa District. Said participants were 

chosen using purposive sampling technique.  

Table 2 
Participants of the Study 
 

Qualitative 
Participants 

Mamburao 
District 

Santa Cruz 
District 

Total 

Teachers 5 5 10 

Parents 5 5 10 

IP Pupils 5 5 10 

Total 15 15 30 
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Sampling Technique 

The respondents of the study were chosen using universal sampling 

technique that constitute the total population of eighty (80) teachers from 

Mamburao and Santa Cruz District. These include teachers, master teachers, and 

school heads that handle IP pupils and implement modular distance learning in 

their school. Universal sampling refers to the selection of sample where not all the 

people in the population have the same profitability of being included in the 

sample and each one of them, the probability of being selected is unknown. It is 

preferred to use in research wherein respondents chosen are the ones who may 

provide the useful information to test the hypothesis of the research study 

(Memoire Online, 2020).  

 Ten (10) teachers, ten (10) parents, and ten (10) pupils from the second 

group were chosen using purposive sampling technique. This type of sampling, 

under the non-probability sampling method, involved the researcher’s judgment 

in choosing a sample that is most useful to the purposes of the research. It is often 

used in qualitative research, where the researcher wants to gain detailed 

knowledge about a specific phenomenon rather than make statistical inferences. 

 

Research Instrument 

 To collect the data needed for this study, the researcher prepared a 

researcher-made validated survey questionnaire wherein the descriptors and some 

of the indicators were adapted from Online Research Survey on Evaluation of 
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Learning Delivery Modalities Pilot Testing of SOCCSKSARGEN Region and 

interview guide that measured the level of implementation of modular distance 

learning in the (IP) schools of Santa Cruz and Mamburao District of Schools 

Division  of Occidental Mindoro for the School Year 2020 to 2021. The English 

language was used as a medium of communication in the survey questionnaire to 

gather a clear and concise response from the target respondents. The survey 

questionnaire was divided into two (2) parts namely: Part I – Profile of the 

Respondents and Part II – Level of Implementation of Modular Distance Learning.  

 Part 1 – Profile of the Respondents, presents questions about the personal 

standpoint of the teacher-respondents at the time of the study. It included 

questions about the Age, Teaching Position, Salary Grade, and School District of 

the teacher-respondents. The choices for the age of the respondents were based on 

the United Nations Provisional Guidelines on Standard International Age  

Classifications (1982) on Learning and Educational Services. The choices with 

their corresponding description are the following: 

  20 - 30 years old   -  Young Adult  

   31- 40 years old   -   Thirties  

   41 – 50 years old  -   Middle Age  

  51 – 60 years old   -   Aged  

  61 years old and above  -   Very Old  

 The teaching position and designation is based on the Department Order 

No. 52, series of 2015 on New Organizational Structure of the Department of 

Education. The choices for the teaching position and designation are the following: 
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Principal, Head Teacher, Teacher-in-Charge, Master Teacher, and Teacher I to III. 

Meanwhile, the salary grade of the respondents was also determined in order to 

correlate the socio-economic condition of the respondents with their responses. 

The salary grade classification was based on the salary grade table presented in the 

Salary Standardization Law V of 2021 (Government PH, 2021). Lastly, the 

respondents were also asked regarding the district location of their current school, 

whether it is from Santa Cruz District or Mamburao District.  

Part II – Level of Implementation of Modular Distance Learning, used the 

rate of agreement of the respondents to the statements related to distance learning 

modality, and based on the 5-point Likert Scale presented below:  

 

 

 

4.21 – 5.00 -  Truly Exemplary  

3.41 – 4.20 -  Exemplary  

2.61 - 3.40  -  Satisfactory  

1.81 – 2.60 -  Needs Improvement  

1.00 – 1.80 -  Not Implemented/Observed  

This 5-point Likert Scale allowed respondents to express their level of 

agreement and disagreement to a particular statement related to distance learning 

implementation, having five (5) as the most affirmative about a statement, and one 

(1) as the most negative. This served as the criteria that determined the observed 

level of implementation of modular distance learning from the perspective of the 
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respondents. This portion of the survey questionnaire was divided into seven (7) 

indicators with ten (10) criteria statements each that constitute and define the level 

of implementation of modular distance learning. These seven indicators are the 

following: Teacher-Learner-Parent/Guardian Collaboration, Subject-Matter-

Knowledge, Instruction, Inclusion, Learning Assessment, Stakeholders’ Support, 

and Faculty Preparation.  

Ticking a checkmark on the choices and/or scale of the agreement was the 

accepted response of the respondents for Part I and II. In case, an item in the 

questionnaire was left blank by the respondents, the researchers contacted the 

respondents using the contact information they had provided in the informed 

consent form to confirm if it was intentionally left blank. However, the respondents 

had the liberty to not answer any questions that they found uncomfortable. 

The structured interview consists of questions that focused on the 

challenges, experiences, and recommendations by the teachers, parents, and IP 

pupils in the implementation of modular distance learning, and 

solutions/interventions made to cope up with the challenges brought by the new 

learning modality. 

The interview guide for the teacher-respondents, parent-respondents, and 

pupil-respondents consisted of five parts: Ice Breaker Questions, topic 

introduction, problems and challenges, solutions and interventions, and general 

recommendations. This utilized qualitative questions about recommendations, 

challenges, and experiences of the participants on the implementation of modular 

distance learning. 
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 English language was used as a medium of communication in the conduct 

of interview to the teacher-respondents while the guide questions for the parent-

participants and pupil-participants were translated into Filipino 

language/Alangan/Iraya dialect for better understanding and in order for the 

researcher to gather concise and clear data. The responses were thematically 

analyzed to obtain the general response of the participants of the study regarding 

modular distance learning.   

 

 

 

Tool Validation and Reliability  

 The survey tool and interview guide were submitted to the adviser for 

suggestions and comment for improvement and presentation. Then, the researcher 

considered the corrections and suggestions and finalized the instruments. To test 

the validity, effectiveness, and reliability of the instruments, the said instruments 

were submitted to the public school district supervisor, principal of the selected IP 

schools, master teachers, and statistician. They reviewed, validated, and checked 

the consistency and relevance of the questions to the objectives of the research 

study.  

 Cronbach’s alpha (α), which is a measure of internal consistency was 

utilized for reliability testing.  

Level of Modular Distance 
Learning Implementation  

Cronbach’s 
alpha 

Internal 
Consistency 
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Teacher-Learner-Parent Collaboration 0.87 Good 

Subject-Matter Knowledge 0.87 Good 

Instruction 0.85 Good 

Inclusion 0.87 Good 

Learning Assessment 0.87 Good 

Stakeholders’ Support 0.85 Good 

Faculty Preparation 0.85 Good 

Overall  0.86 Good  

 

The researcher also piloted the questionnaire to thirty (30) Indigenous 

people teachers to test its reliability. The level of modular distance learning 

implementation is subdivided into 7 variables namely: Teacher-Learner-Parent 

Collaboration, Subject-Matter Knowledge, Instruction, Inclusion, Learning 

Assessment, Stakeholders’ Support, and Faculty Preparation.  The over-all 

Cronbach’s alpha of 0.86 signified that the research instrument’s internal 

consistency is good.  

 

Data Gathering Procedure 

 Initially, the researcher sought the approval of the school’s division 

superintendent of SDO Occidental Mindoro for the conduct of an interview and 

survey in the DepEd accredited IP schools in the province particularly in 

Mamburao and Santa Cruz District. After approval, the researcher asked the 

permission of the public school district supervisor assigned in Mamburao and 

Santa Cruz district to conduct the study in the IP schools that they supervise. Then, 

the researcher piloted a survey questionnaire and interview to the teachers via 
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google form and Facebook messenger. They were oriented on the nature and 

purpose of the research study. They were also asked about the level of 

implementation of modular distance learning, challenges they had encountered in 

the implementation, experiences, and solutions/ interventions made to address 

those teachers, parents, and learners who experienced difficulty in the new 

learning modality. Teacher-respondents were also asked about the average 

academic performance of their class during first and second quarter of the School 

Year 2020-2021. The researcher also asked the permission of the Inter-Agency 

Task Force COVID-shield director thru letter on both districts for the conduct of 

interview to the chosen parent and pupil-participants. The researcher also sought 

the assistance of the teachers at the selected IP schools to identify those chosen 

parent and pupil participants. They were also oriented, and permission was asked 

about the conduct of the interview. After the collection of data, the results were 

submitted to the statistician for tabulation, analyzation, and interpretation. 

 

Ethics Protocol 

 In order to uphold the university’s standards on quality and integrity, the 

researcher employed professional standards in conducting the study, especially in 

administering the survey questionnaire and interview to the teacher-respondents, 

parent-respondents, and pupil respondents. The researcher also guaranteed 

privacy and anonymity and gave adequate information regarding the nature and 

purpose of the research to ensure the assurance of all data to be gathered from 

them and were upheld with ethical standards and utmost confidentiality according 
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to the Data Privacy Act of 2012 and were only used for the purpose of research and 

advancement of quality education. They were also informed that their 

participation in the study was voluntary and with no compensation at all. The 

participants were also told to withdraw from participating at any point and under 

any circumstances, and that their participation in this study will not pose any risks 

and discomfort to them.  

 

 

Statistical Analysis of Data 

 To compute and interpret the data gathered, they were statistically treated 

using the following formula.   

 The Frequency Count and Percentage were used to describe the profile 

of the teacher-respondents in terms of Age, Position, Salary Grade Level, and 

School District. They were used to answer the specific question number 1. 

The Weighted Mean was used to determine the level of implementation 

of modular distance learning in the indigenous people schools in terms of (a) 

teacher-learner-parent/guardian collaboration; (b) instruction; (c) inclusion; (d) 

learning assessment; (e) stakeholder’s support; and (f) faculty preparation. This 

was used to answer the specific question number 2.  

 The Frequency Count and Percentage were used to describe the 

academic performance of the learners that belong to the indigenous group during 

the first and second quarter of SY. 2020-2021. This was used to answer the specific 

question number 3.  
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 One-Way Analysis of Variance (ANOVA) was used to determine the 

significant difference on the level of modular distance learning implementation 

when grouped according to the profile of the teacher-respondents. It is being used 

to determine whether there is any statistically significant difference between the 

means of two or more independent (unrelated groups). This was used to answer 

specific question number 4.  

 The Pearson Product Moment Correlation Coefficient was utilized 

to determine the significant relationship between the level of modular distance 

learning implementation and academic performance of the learners. This was used 

to answer the specific question number 5. 

 

Data Analysis  

For the qualitative part of the study, there is no statistical method adapted. 

The researcher made use of the data gathered from the participants through the 

use of researcher-made Unstructured Interview Guide Questions using Georgi’s 

(2009) descriptive phenomenological and psychological method of analysis to 

understand and find the experiences, challenges, and recommendations of the 

participants on the level of modular distance learning implementation in the 

indigenous people schools in terms of Teacher-Learner-Parent Collaboration, 

Subject-Matter Knowledge, Instruction, Inclusion, Learning Assessment, 

Stakeholders’ Support, and Faculty Preparation . Qualitative analysis classifies 

data into patterns to arrange and conclude results. The most important 

requirement needed is the presence of in-depth knowledge of the target subject. 
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Data that were obtained by the researcher from the structured interview were 

thematically analyzed and presented.  

The Descriptive Phenomenological Psychological method uses a five-step 

method of data analysis based on some principles of phenomenological 

philosophy. To start the analysis, researcher must be familiar with the data 

through open reading. The text will be read several times in full. It is free reading, 

which practices the principle of openness to open the mind to the text and its 

meanings. When reading, researcher will begin to examine the experiences 

expressed in the data and determine how these are said and how the meanings can 

be interpreted. The purpose of the study is to focus on novel information rather 

than to corroborate what is already known. Thereafter, parts of the data will 

be further illuminated and the search for meanings and contents will also be 

enriched. By moving back and forth between the whole and its parts, the 

subtle dialogue with the text can be facilitated. When reading, meanings that are 

consistent with the objective of the study will be highlighted. Notes and short 

descriptive words can be used to temporarily name meanings. As the analysis 

progresses, relative meanings will be compared to identify differences and 

similarities. The meanings must be related to each other to get a feel for 

the patterns. Patterns of meaning will be further examined. It is 

important not to define meanings and slow down the understanding of data and 

its meanings. This requires the openness of the researcher to allow meanings 

to arise. Finally, researchers will organize things meaningfully. 

Methodological principles will remind the researcher to have a reflective mind, 
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while meaning develops into themes. The meanings will be arranged in patterns 

and, finally, in themes. When extracting meaning from text, it is helpful to compare 

meanings and themes derived from original data. Nothing is allowed and the 

researcher will be careful and thoughtful during this part of the process. It can 

be useful to discuss and reflect on temporary themes arising from the data. The 

results should be meaningful, and the naming and words of the themes will become 

important. Writing themes means identifying the underlying meanings in 

the experiences described. At this point, the results will be written and 

rewritten. Accurate descriptions of meanings usually require more than one word, 

and writing is important. To draw conclusions, the content analysis 

process, based on a descriptive phenomenological approach, goes from the original 

data to the identification of meaning, organizing them into themes and writing the 

results of the topics related to the purpose of the study into a real context. 

When results are reported, these will be described conversely (i.e., starting with 

themes and descriptive text, illustrated by quotes). 

Thus, the meanings drawn from the participants ’experiences will be described 

in the semantic text arranged in the themes. 
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Chapter 4 

RESULTS AND DISCUSSIONS 

This chapter provides the presentation, analysis, and interpretation of data 

gathered by the researcher. This study determined the relationship between the 

level of implementation of modular distance learning and academic performance 

in the selected indigenous people schools of Occidental Mindoro during the first 

and second quarter of SY 2020 – 2021.  

 

Sub-Problem 1. Demographic Profile of the teacher-respondents in 

terms of age, position/designation, salary grade, and district. 

Figure 2 
Age Profile of the Respondents 
 

 

37 or 46%

32 or 40%

8 or 10%

3 or 4%

Age Profile of the Respondents

20 to 30 years old

31 to 40 years old

41 to 50 years old

52 to 60 years old



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

76 

 Figure 2 shows the age profile of the respondents. There were 37 who belong 

to the age bracket of 20-30 years old which is equivalent to 46% while under 31-40 

years age bracket, there were 32 teachers who belong to this group which is 

equivalent to the 40% of the total respondents. However, in the age bracket of 41-

50 years old, there were 8 teachers who belong to this group that constitute 10%. 

Age bracket that ranges from 51-60 years old have 3 teachers or 4%. The table 

showed that majority of the respondents belong to the young group of teachers. 

This is attributed to the study of Martinez et.al (2017) which highlighted the 

importance of taking into account the perspectives when it comes to age profile. 

Based on the findings of the study, varied age groups represent different 

perspectives in decision-making, knowledge, and experience as it is directly 

correlated to the psychological issues and level of development. There are also 

evidences that in the present school system, more veteran teachers have the 

mastery of the content of the lesson while younger teachers are more familiar with 

technological tools and innovations in instruction.  
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Figure 3 
Position/Designation of the Respondents 
 
  As depicted in Figure 3, the result shows the Position/Designation of the 

respondents. There were 6 Teachers-in-Charge which is equivalent to 8% while 59 

or 74% belonged to the group of teachers who were Teacher I-III. This also showed 

that 6 were Master Teachers which is equivalent to 8% and 6 belong to the group 

of Head Teachers that constitute 8% of the total respondents. The distribution also 

depicted that majority of the respondents fell in Teacher I-III position. The 

department must encourage the teachers to capacitate themselves and aim for 

professional growth and development to be promoted in higher ranks or position. 

In the study conducted by Grobgeld et.al (2016), he found out that teaching roles 

have a direct correlation with the perception of the faculty members towards a 

learning program. Moreover, the perceptions of these faculty members may also 

yield on understanding the effectiveness and development of every learning 

program.  
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Figure 4 
Salary Grade of the Respondents 
 
 Figure 4 presents the salary grade profile of the respondents. Based on the 

data presented, 34 or 43% of the respondents have a salary grade 11. There is 1 who 

had a salary grade of 12 which is equivalent to 1%. However, 33 had a salary grade 

of 13 that is equivalent to 41%. There are 5 who had a salary grade of 14 which is 

equivalent to 6% while 6 or 8% of the respondents had a salary grade of 18. 

Meanwhile, 1 which is equivalent to 1% had a salary grade of 19. This is supported 

by the study of Hanushek et. al., (2017) that teacher’s pay increases through salary 

hikes, one-time bonuses, college debt-forgiveness program, or other new forms of 

compensation which is directly associated with improved teacher retention, gains 

in student performance, and positive perception on new learning programs and 

policies. Past work of literature and review also revealed that the teachers’ salary 

34 or 43%

1 or 1%

33 or 41%

5 or 6% 6 or 8% 1 or 1%

1
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is directly related to the over-all job satisfaction which further affects their teaching 

performance (Biasi et.al, 2018).  

 

 

 

 

 

 

 

 

Figure 5 
District Profile of the Respondents 
 
 Figure 5 shows the District Profile of the respondents. There were 44 

teachers who were affiliated to Mamburao District which is equivalent to 55%. 

Meanwhile, 36 belonged to Santa Cruz District that is equivalent to 45% of the total 

respondents. In the study conducted by Whitehurst et.al. (2013), it is said that 

school districts are where the most basic education program are being utilized and 

developed. This is the place where public education funding and initiatives such as 

institutionalizing teacher evaluation system happens.  

Sub-Problem 2. Level of Implementation of modular distance learning 

in terms of Teacher-Learner-Parent Collaboration, Subject-Matter 

Knowledge, Instruction, Inclusions, Learning Assessment, 

Stakeholder’s support, and Faculty Preparation 
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Table 3 
Level of Implementation of modular distance learning in terms of Teacher-
Learner-Parent Collaboration 
 

No. Indicators 
Weighted 

Mean 
Interpretation 

1 
The teacher has established mechanisms 
in the distribution and retrieval of the 
learning modules. 

2.84 Satisfactory 

2 
The parents coordinated and present 
interest in the distribution and retrieval 
of learning modules.  

3.28 Satisfactory 

3 

The teacher ensured that the parents 
understand the lessons and activities in 
the learning modules will help in 
capturing the attention and interest of 
the learners 

3.49 Exemplary 

4 

 The parent/guardian provides 
supervision to the learner by ensuring 
that the learner is reading and answering 
the learning module.  

3.24 Satisfactory 

5 

The parent/guardian seems to express 
enthusiasm in guiding the learners to 
read the learning module and answer the 
learning activities.  

3.25 Satisfactory 

6 

The parent/guardian introduces time 
management to the learners in reading 
and answering activities in the learning 
module.  

3.14 Satisfactory 

7 
The parent/guardian manifests adequate 
knowledge in guiding the learner on the 
content of the lesson. 

3.18 Satisfactory 

8 
The parent/guardian can facilitate the 
teaching-learning process. 

3.04 Satisfactory 

9 

Additional inputs in terms of explanation 
and instruction provided by the 
parent/guardian are appropriate to the 
lesson. 

2.98 Satisfactory 

10 
The learner was able to achieve the 
learning outcomes for each lesson, as 
specified in the learning module.  

3.28 Satisfactory 

 Overall Mean 3.17 Satisfactory 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 
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Table 3 shows the responses of the respondents on the level of 

implementation of modular distance learning in terms of Teacher-Learner-Parent 

Collaboration where indicator 3 stated, The teacher ensured that the parents 

understand the lessons and activities in the learning modules will help in capturing 

the attention and interest of the learners with a mean of 3.49 was interpreted as 

“Exemplary”, while The parents coordinated and present interest in the 

distribution and retrieval of learning modules with a mean of 3.28 was interpreted 

as “Satisfactory”. Other indicators were also interpreted as “Satisfactory”. The 

computed grand mean is 3.17 which was interpreted as “Satisfactory”. The 

teacher-learner-parent collaboration has been used as effective strategy in 

generating creativity and innovations for an effective educational program.  This 

can be attributed to the study of Kampwirth (2016) that the implementation of 

effective distance learning requires a combination of teachers and parents’ 

knowledge and skills on instructional strategies and assessment practices. 

Moreover, this study has proven the necessity of teachers, parents, and learner’s 

collaboration in achieving the learning outcomes, particularly in the success of the 

implementation of new learning setup.  

 

 

 

 

 

Table 4 



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

82 

Level of Implementation of modular distance learning in terms of Subject-Matter 
Knowledge 
 

No. Indicators 
Weighted 

Mean 
Interpretation 

1 
The learning module was able to 
demonstrate the expertise of the teachers 
in the subject matter and pedagogy.  

3.69 Satisfactory 

2 

The learning module engages all 
students in learning experiences that 
enable them to synthesize complex 
knowledge and skills on the subject 
matter.  

3.45 Satisfactory 

3 
The learning module allows room for 
parent or guardian to demonstrate an 
understanding of the lesson.  

3.15 Satisfactory 

4 
The learning module presents sound and 
factual knowledge of the subject matter.  

3.26 Satisfactory 

5 
Parent or guardian have substantial 
knowledge on the subject matter to be 
able to guide the learners on the lesson.  

2.88 Satisfactory 

6 

The teacher ensures that the learning 
material is designed with student’s 
learning experience and engagement in 
mind.   

3.55 Satisfactory 

7 

The learning materials are effective for 
the learners to acquire and synthesize the 
necessary knowledge and skills on the 
subject matter.  

2.80 Satisfactory 

8 

There are appropriate learning tasks and 
activities in place for the learners to 
synthesize and apply the concepts, 
knowledge, and skills of the subject.   

3.03 Satisfactory 

9 
Teachers utilize 21st-century learning 
design and methods in making the 
learning module.   

3.33 Satisfactory 

10 

 The learning module demonstrates the 
knowledge of the teachers on the 
community context of the Indigenous 
People (IP).   

3.24 Satisfactory 

 Overall Mean 3.24 Satisfactory 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 
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 Table 4 presents the responses of the respondents on the level of modular 

distance learning implementation in terms of Subject Matter. Indicator 1 which 

stated that the learning module was able to demonstrate the expertise of the 

teachers in the subject matter and pedagogy has the highest mean which is 

equivalent to 3.69 was interpreted as “Satisfactory”. Other indicators were also 

interpreted as “Satisfactory”. The study of Prestage & Persk (2014) shows that the 

teachers develop a variety of pedagogical content knowledge to translate personal 

subject matter knowledge into classroom events. The approach of subject-matter 

knowledge extends beyond the educators knowing a lot about the lesson and 

focuses more on how educators and students think in a disciplined manner that 

they can apply both the learnings to a multitude of places and situations.  While 

the learners need only to know that they have gained knowledge, educators need 

to hold multiple and fluid conceptions of that knowledge to know how progress 

might be made through that knowledge. Additionally, the study also supported 

that teachers held much of this knowledge as learner-knowledge and lacked 

explicit analysis for teacher-knowledge.  

 

 

 

 

 

 

Table 5 
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Level of Implementation of modular distance learning in terms of Instruction 
 

No. Indicators 
Weighted 

Mean 
Interpretation 

1 
The learning module contains well-
defined learning objectives of the lesson. 

3.34 Satisfactory 

2 
The content of the learning module per 
lesson considers the learning pace of the 
students. 

3.26 Satisfactory 

3 
The learning module uses various 
presentation formats to appeal to 
different learning styles and abilities. 

3.53 Exemplary 

4 
The learning module presents difficult 
concepts in a variety of ways. 

3.51 Exemplary 

5 

The topics covered in the learning 
module are clearly, coherently, and 
logically presented in a sequential 
manner.  

3.35 Satisfactory 

6 
There is a clear constructive alignment 
between and among lesson objectives, 
content, and learning materials. 

3.38 Satisfactory 

7 

The learning module stresses the 
development of critical thinking by 
challenging learners to understand 
complex ideas; analyze, compare, 
evaluate arguments from different 
perspectives and draw valid conclusions 
from the problem.  

3.64 Exemplary 

8 
The length of the learning module is 
appropriate for the grade level of the 
target learner.  

3.38 Satisfactory 

9 
The content of the lessons is supported 
by accepted references, resources, and 
materials.  

3.73 Exemplary 

10 
The content of the learning modules 
cites real-life applications and examples 
of the lesson.  

3.64 Exemplary 

 Overall Mean 3.47 Exemplary 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 
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Table 5 shows the level of implementation of modular distance learning in 

terms of instruction where indicators The learning module contains well-defined 

learning objectives of the lesson with a weighted mean of 3.34; The content of the 

learning module per lesson considers the learning pace of the students with a 

weighted mean of 3.26; The topics covered in the learning module are clearly, 

coherently, and logically presented in a sequential manner with a weighted mean 

of 3.35; There is a clear constructive alignment between and among lesson 

objectives, content, and learning materials with a weighted mean of 3.38; The 

length of the learning module is appropriate for the grade level of the target learner 

were all interpreted “Satisfactory”. Meanwhile, indicators The learning module 

uses various presentation formats to appeal to different learning styles and 

abilities with a  weighted mean of 3.53; The learning module presents difficult 

concepts in a variety of ways with a weighted mean of 3.51; The learning module 

stresses the development of critical thinking by challenging the learners to 

understand complex ideas, analyze, compare, evaluate arguments from different 

perspectives and draw valid conclusions from the problem with a weighted mean 

of 3.64; The content of the lesson is supported by accepted references, resources, 

and materials with a weighted mean of 3.73; and The content of the learning 

modules cite real-life applications and examples of the lesson were all interpreted 

“Exemplary”. Instruction is considered as the purposeful direction of the learning 

process and one of the main responsibilities of an educator or teacher aside from 

lesson planning and learning management. Joyce et.al (2013) describe the four 

major elements of the model of instruction namely, behavioral systems, 
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information processing, personal development, and social interaction, which can 

be found among the vast majority of instruction methods. Instruction must be 

considered in the context of different factors such as measure of student learning, 

controlling student behavior, individual differences among students, and school 

processes. The study of Theall (2012) also supported that in a distance learning 

set-up, frequent, clear communication about course objectives, subject 

requirements, and learning assessment are critical because these are the only 

means for the teachers to establish learning management among the learners.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 6 
Level of Implementation of modular distance learning in terms of Inclusion 
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No. Indicators 
Weighted 

Mean 
Interpretation 

1 

The teacher/school considers the different 
perspectives and viewpoints in relation to 
the learners’ culture, gender, religion, and 
ability or disability in creating the learning 
module.  

3.78 Exemplary 

2 
The learning outcomes of the module 
appeal to different domains (e.g. cognitive, 
affective, and psychomotor domains) 

3.85 Exemplary 

3 

The learning activities of the module meet 
the needs of diverse learners, diverse 
learning styles, and diverse ways of 
processing information, diverse 
performative styles. 

3.73 Exemplary 

4 
The content of the learning module has 
been contextualized and localized to meet 
the learners’ needs and interests.   

3.71 Exemplary 

5 
The teacher/school considers the context 
of Indigenous people (IP) learners in the 
creation of the learning module.  

3.76 Exemplary 

6 
The teacher/school strives to deliver the 
learning module to the IP communities 
and learners.  

3.93 Exemplary 

7 
The learning module has attained a 
culture-based education that promotes the 
value of indigenous identity and heritage.  

3.75 Exemplary 

8 
The content of the lesson has been 
contextualized and appropriated to the 
culture and tradition of the IPs.  

3.33 Satisfactory 

9 

The learning continuity plan of the school 
includes programs that address the 
learning needs of IP learners who lack 
access to basic educational services.  

3.51 Exemplary 

10 

The present subject curriculum of the 
school has been indigenized to be 
culturally relevant and responsive to IP 
communities in the area.  

3.53 Exemplary 

 Overall Mean 3.69 Exemplary 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 

Table 6 shows the level of modular distance learning implementation in 

terms of inclusion. All the indicators presented on the table were interpreted 
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“Exemplary”. Inclusive teaching-learning process recognizes the rights of every 

student in a learning context that respects diversity, enable participation, 

reiterates compassion and tolerance, and considers variety of learning needs and 

preferences (Framework for Students Success by the Higher Education Academy. 

2013). Moreover, inclusion in education also refers to the variety of teaching 

approaches and methods that an educator uses to strive in addressing the needs of 

the learners. According to Yale-Poorvu Center for Teaching and Learning (2021), 

inclusive learning environment can be attained in distance learning if the teacher 

considers the different perspectives and viewpoints in relation to the learners’ 

culture, gender, religion, and ability or disability in devising self-learning modules 

and other learning materials. Hence, the rights, culture, and tradition of the 

Indigenous People must be considered in making self-learning materials and 

contextualizing curriculum. 

 

 

 

 

 

 

 

Table 7 
Level of Implementation of modular distance learning in terms of Learning 
Assessment 
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No. Indicators 
Weighted 

Mean 
Interpretation 

1 
The teacher provides inputs on how 
learning shall be assessed at the end of 
each lesson in the learning module. 

3.91 Exemplary 

2 
The teacher uses varied assessment 
strategies and presents rubrics if 
necessary. 

3.73 Exemplary 

3 
The teacher provides assignments as 
reinforcement activities to measure 
learners’ understanding of the lesson. 

3.76 Exemplary 

4 
The assignment given is adequately 
challenging and required to be finished 
within a reasonable time. 

3.56 Exemplary 

5 
The assessment tasks given are 
differentiated and considers the 
intelligence and diversity of the learners.  

3.76 Exemplary 

6 
The learning assessment is effective in 
determining the level of attainment of 
the learners on the learning outcomes.  

3.74 Exemplary 

7 
The learning module clearly defines the 
feedback mechanism for the teachers to 
evaluate the learner’s work.  

3.58 Exemplary 

8 

The content of the learning module is 
appropriate and understandable for the 
learners to be able to accomplish the 
assessment task.  

3.50 Exemplary 

9 

The assessment method in the learning 
module clearly evaluates the learner’s 
comprehension, learning needs, and 
academic progress. 

3.60 Exemplary 

10 
The assessment tasks are suitable for the 
learners to demonstrate their 
achievement of the learning outcomes. 

3.70 Exemplary 

 Overall Mean 3.68 Exemplary 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 

 

 Table 7 presents the level of modular distance learning implementation in 

terms of Learning Assessment. All the indicators were interpreted as “Exemplary”. 

The computed overall mean which is equivalent to 3.68 was interpreted 
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“Exemplary”. The table depicted that the learning assessment principles during the 

implementation of modular distance learning were highly effective. In the study 

conducted by Leroux (2018), it is highlighted that learning assessment commonly 

used as an indicator of the students’ level of achievement and teacher’s quality of 

instruction, which is furthermore used as factor in making the best decision 

possible for establishing educational programs and policies. Some of the studies 

also show that there were still gaps that remained to be filled when it comes to 

assessing the student performance in a remote learning environment. 

 

 

 

 

 

 

 

 

 

 

 

Table 8 
Level of Implementation of modular distance learning in terms of Stakeholder’s 
support 
 

No. Indicators 
Weighted 

Mean 
Interpretation 



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

91 

1 
Stakeholders conduct projects and/or 
programs to assist the school amidst new 
normal. 

3.66 Exemplary 

2 
Stakeholders willingly provide additional 
supplies and resources for the delivery of 
distance learning modalities.  

3.59 Exemplary 

3 

Stakeholders participate in meetings and 
discussions conducted by the school 
relevant to the implementation of distance 
learning modality. 

3.48 Exemplary 

4 

There is an established line of 
communication for the stakeholders to 
raise the issues and concerns they have 
encountered with distance learning 
modality  

3.66 Exemplary 

5 

Stakeholders abide by the rules, 
regulations, and schedules instructed by 
the school resulting in the unhindered 
implementation of distance learning. 

3.60 Exemplary 

6 
Stakeholders express their support for the 
school’s learning continuity plan for 
distance learning.  

3.49 Exemplary 

7 
Stakeholders are involved in the decision-
making process regarding the delivery of 
distance learning modality of the school.  

3.51 Exemplary 

8 
There is a shared effort between the 
internal and external stakeholders on the 
implementation of distance learning.  

3.26 Satisfactory 

9 

The stakeholders are consulted in the 
planning and implementation of the 
learning continuity plan for distance 
learning of the school.  

3.53 Exemplary 

10 
The parent-teacher council of the school is 
still functioning despite the limitation of 
distance learning.   

3.76 Exemplary 

 Overall Mean 3.55 Exemplary 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 
 Table 8 shows the level of modular distance learning implementation in 

terms of Stakeholders’ Support. As presented, indicator 8 which states that There 

is a shared effort between the internal and external stakeholders on the 

implementation of distance learning with a weighted mean of 3.26 was interpreted 
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as “Satisfactory”. Other indicators were interpreted as “Exemplary”. The data 

presented also depicted that the stakeholders’ support during the implementation 

of modular distance learning was highly observable. This can be attributed to the 

article of Business Mirror (2018) that the stakeholders such as parents, alumni, 

school administrators, student organizations community leaders, local 

government units (LGU), and other socio-civic groups and non-government 

organization contribute to the overall development of the school community as 

well as in the success of its educational programs and projects. Moreover, Llego 

(2020) on his study emphasized that the stakeholders’ support also indicates the 

effectiveness of the implementation of distance learning delivery modality of 

public educational institutions nationwide.  

 

 

 

 

 

 

 

Table 9 
Level of Implementation of modular distance learning in terms of Faculty 
Preparation 
 

No. Indicators 
Weighted 

Mean 
Interpretation 

1 
School’s faculty and staff are regularly 
attending seminars and/or trainings 

3.78 Exemplary 
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relevant to the successful implementation of 
distance learning modality. 

2 

School’s faculty and staff are well-informed 
of the new modalities, particularly the 
distance learning modality being 
implemented in their school. 

4.03 Exemplary 

3 

School’s faculty and staff conduct meetings 
and Learning Action Cell (LAC) sessions to 
discuss best practices and resolve issues 
concerning the implementation of distance 
learning. 

3.66 Exemplary 

4 
School staff conducts an inventory of the 
supplies and resources of the institution for 
distance learning.  

3.71 Exemplary 

5 
School’s faculty and staff prepare learning 
materials ahead of time. 

3.69 Exemplary 

6 
The faculty are well-equipped with 
resources and competencies for distance 
learning pedagogy.  

3.41 Exemplary 

7 

There is a quality assurance mechanism in 
place to ensure the delivery of quality 
education during the implementation of 
distance learning.  

3.78 Exemplary 

8 
School’s faculty and staff are comfortable 
with the setup of the new learning modality. 

3.41 Exemplary 

9 

The working load of the faculty and staff is 
still in reasonable amount despite the abrupt 
change in the learning modality of the 
school.  

3.41 Exemplary 

10 

 School’s faculty and staff are involved in the 
decision-making process for the 
implementation of distance learning 
modality.  

3.50 Exemplary 

 Overall Mean 3.64 Exemplary 

Legend: 4.21-5.00 Truly Exemplary; 3.41 - 4.20 Exemplary; 2.61 - 3.40 Satisfactory; 1.81 
- 2.60 Needs Improvement; 1.00 – 1.80 Not Implemented/Not Observed. 

 

 Table 9 presents the level of modular distance learning implementation in 

terms of Faculty Preparation. All the indicators were interpreted as “Exemplary”. 

The overall mean which is equivalent to 3.64 was also interpreted as “Exemplary”. 

The data presented implied that the faculty and staff are equipped with sufficient 
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skills and pedagogy on how to handle the new learning set-up. This can be 

associated in the study of Lackey (2014) that faculty found collaborating with 

colleagues, one-on-one technical assistance, and content training for the creation 

of self-learning materials is most beneficial to the teachers in preparing them to 

teach in a distance learning setup.  

Table 10 
Summary Table on the Level of Modular Distance Learning Implementation in 
the Indigenous People Schools 
 

 Level of Modular Distance 
Learning Implementation  

Weighted Mean Rank 

Teacher-Learner-Parent 
Collaboration 

3.17 7 

Subject-Matter Knowledge 3.24 6 

Instruction 3.47 5 

Inclusion 3.69 1 

Learning Assessment 3.68 2 

Stakeholders’ Support 3.55 4 

Faculty Preparation 3.64 3 

Overall Mean 3.49 Exemplary 

 

 Table 10 shows the summary table on the level of modular distance learning 

implementation in the indigenous people schools. The variables Teacher-Learner-

Parent Collaboration with a weighted mean of 3.17 which rank was 7 and Subject-

Matter Knowledge with a weighted mean of 3.24 which rank was 6 were 

interpreted as Satisfactory had low level of implementation. Meanwhile, the 

variables Instruction with a weighted mean of 3.47 which rank was 5, Inclusion 

with a weighted mean of 3.69 which rank was 1, Learning Assessment with a 

weighted mean of 3.68 which rank was 2, Stakeholders’ Support with a weighted 
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mean of 3.55 which rank was 4, and Faculty Preparation with a weighted mean of 

3.64 which rank was 3 were interpreted as Exemplary. It revealed that the level of 

modular distance learning in the indigenous people schools was Exemplary with a 

grand mean weighted mean of 3.49. This can be attributed to the study of Nardo 

(2017) that learners and parents’ collaboration play a vital role in the 

implementation of distance learning. The learners may acquire better skills in 

distance learning by means of developing a sense of responsibility in answering the 

self-learning materials and having the initiative to have a good study habits and 

attitude towards learning even without the presence of the teacher. Moreover, the 

parents must collaborate with the teacher in providing assistance to properly guide 

the learners in accomplishing learning tasks provided in the supplementary 

learning materials.  On the other hand, the study of Prestage and Persk(2014) 

suggested that the teacher must be able to translate the subject-matter-knowledge 

into self-learning materials that can be utilized by the learners as instructional 

materials and other source of knowledge to ensure the success of distance learning 

implementation.  

 

Sub-Problem 3. Academic Performance of the Pupil’s that belongs to 

the Indigenous group 

Table 11 
Academic Performance of the Pupils belonging to the Indigenous Group 
 

Descriptor and Grading frequency % 

Did Not Meet Expectations 
74 and below 0 0 
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Fairly Satisfactory 
75-79 24 30.00 

Satisfactory 
80-84 56 70.00 

Very Satisfactory 
85-89 0 0 

Outstanding 
90 and above 0 0 

Total 80 100.00 

 

Table 11 shows the Academic Performance of the Pupils belonging to the 

indigenous group. As revealed, 24 pupils received a fairly satisfactory grade (75-

79) which is equivalent to 30%. Meanwhile, 56 pupils obtained a Satisfactory grade 

(80-84) which is equivalent to 70% of the total respondents. This implied that 

majority of the respondents received a fairly satisfactory average grade during the 

first and second quarter of modular distance learning implementation. Some 

pupils that belong to the indigenous group received a below average grade. This is 

supported by the study of Angging (2019) that there are factors that were found to 

be predominant drivers why indigenous pupils have low academic performance. 

These are emotional or behavioral difficulty, school attendance, and the 

educational attainment of the careers of indigenous students. Academic 

performance of the indigenous learners can be enhanced through understanding 

the factors that contribute to the academic success to plan better activities and 

strategies of teaching and learning (Jayanthi, 2014).   
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Sub-Problem 4. Significant difference on the level of implementation 

of modular distance learning when grouped according to the 

respondents’ profile 

Table 12 
Significant difference on the level of implementation of modular distance 
learning when grouped according to the respondents’ profile 
 

Profile P-value Significance Decision 

Age 0.001 Significant Reject Ho 

Position/ 
Designation 

1 Not Significant Fail to Reject Ho 

Salary Grade 0.011 Significant Reject Ho 

District 0.306 Not Significant Fail to Reject Ho 

 

 Table 12 shows the significant difference on the level of implementation of 

modular distance learning when grouped according to the respondents’ profile.  

Age and salary grade were significant since the computed p-values were lower at 

0.05 level of significance, hence the hypotheses were rejected. There were 

significant differences on the perceived level of implementation of modular 

distance learning grouped according to age and salary grade. While 

position/designation and district were not significant since the computed p-values 

were higher at 0.05 level of significance, hence it failed to reject the hypotheses. 

There were no significant differences on the perceived level of implementation of 

modular distance learning when grouped according to position/designation and 
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district. This can be attributed to the study conducted by Chopik et.al (2018) that 

the age of the teachers greatly impacts and varies in the implementation of 

instruction and performing teaching-related duties such as curriculum, planning, 

and development of learning assessment procedures. Moreover, the study of 

Forand (2012) also emphasized that the salary level also affects teachers’ attitude 

and perceptions towards educational policies. Programs that would provide 

changes in teacher pay structures and will increase the overall salary pay shown 

that this could greatly improve students’ achievement, attract, and retain highly 

qualified and effective teachers.  

 

 

Sub-Problem 5. Significant relationship between the level of modular 

distance learning implementation and academic performance of the 

pupils 

 

 

 

Table 13 
Significant relationship between the level of modular distance learning 
implementation and academic performance of the pupils 
 

Variables 
Computed 

r 
Interpretation 

Significance 
(0.05) 

Decision 
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The level of 
modular 
distance 
learning 

implementation 
and academic 
performance 

0.54 
Moderate 

Relationship 
Significant Reject Ho 

Legend: ±1.00 Perfect Relationship (PR), ±0.91 - ±0.99 Very High Relationship (VHR), ±0.71 - 
±0.90 High Relationship (HR), ±0.41 - ±0.70 Moderate Relationship (MR), ±0.21 - ±0.40 Low 
Relationship (LR), ±0.01 - ±0.20 Negligible Relationship (NegR), 0 No Relationship (NR) 
Significant at P<0.05. 

 

Table 13 shows the significant relationship between the level of 

implementation of modular distance learning and academic performance of 

pupils. The computed r-value of 0.54 interpreted as moderate relationship is 

statistically significant at 0.05, hence the hypothesis was rejected. There was a 

moderate relationship between the level of implementation of modular distance 

learning and academic performance of pupils. This implied that the academic 

performance of pupils improved thru the modular learning approach. The 

moderate relationship between the variables also signified that  even the level of 

modular distance learning implementation was high which was rated by the 

teacher-respondents based on their perceived implementation in the indigenous 

people schools, the academic performance of the learners belonging to the 

indigenous group was only satisfactory. Their academic performance during first 

and second quarter of the school year 2020-2021  might still depend on their 

initiative and eagerness to accomplish the learning tasks and requirements 

provided by the modular distance learning setup because these are the basis on the 

computation of their general percentage average.  This is supported by the study 

of Gossenheimer et.al (2017) that the academic performance of the students 
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became better in distance education by means of considering and intensifying the 

content being taught in face-to-face classes to the remote learning context. 

Findings of the study also revealed that the student performance in the distance 

education may be influenced by other factors. Moreover, modular distance 

learning approach is found to be more effective than in other method because it 

promotes self-paced learning (Sadia, 2014).  

 

Sub-Problem 6. Experiences, challenges, and recommendations of the 

participants on the implementation of modular distance learning 

based on the aforementioned variables  

 The experiences, challenges, and recommendations of the participants were 

explored using the researcher-made interview guide. The responses were 

transcribed and analyzed resulting to different themes. 

Table 14 
Experiences of the teacher-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Difficult 
2. Challenging 
3. Negative feeling 

T1, T2, T5, T8, T10 
T3, T7, T9 
T4, T6 

 

 Table 14 shows the experiences of the 10 teachers on the implementation of 

Modular Distance Learning. This is categorized into three (3) themes. The first 

theme that emerged is Difficult. Seven teacher-participants stated that they found 

the implementation of the modular distance learning difficult for various reasons. 
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Teacher 1 said “It was difficult not only for the parents but for the teachers as well.” 

For Teacher 2, “It’s not easy especially my station is in a far-flung place.” For 

Teacher 5, “It’s so difficult in terms of reproducing the modules and assessing the 

learners’ progress.” For Teachers 8 and 10, they found it difficult because the 

modality is completely different from face-to-face learning and they were not used 

to it. They also agreed that modular distance learning is difficult, but they were 

able to adjust through the help of other fellow teachers. This implies that teacher-

participants experienced difficulty over the implementations. As this New Normal 

set-up emerged so sudden, the educational sector, particularly the teachers, were 

burdened with large volume of tasks needed to start the school year and this 

included the responsibility of producing worksheets and other learning 

paraphernalia. The findings support the statement of Majalengka (2019) that 

teachers should realize that lesson planning is an important task in teaching and 

learning process that it must not be overlooked.  

 Other teachers, on the other hand, found the implementation of modular 

distance learning as challenging. Teachers 3, 7 and 9 all claimed that the modality 

has further challenged them to come out with their best.  But two teacher-

participants (T4 and T6) said that the implementation of modular distance 

learning is unexpected and not that good.  

The central role of teachers is establishing learning environments that are 

attentive to learner diversity. This domain underscores the importance of teachers’ 

knowledge and understanding of, also well as respect for, learners’ diverse 

characteristics and experiences as inputs to the planning and design of learning 
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opportunities. It encourages the celebration of diversity within the classrooms and 

also the need for teaching practices that are differentiated to encourage all learners 

to achieve success citizens in an exceedingly changing local and global 

environment. (DepEd Order No. 42, s. 2017) 

Shulman (2017) asserted that to teach one needs a breadth and depth of 

knowledge of teaching and a rich factual knowledge base with many 

interconnections which represent a much more thorough understanding than that 

which is achieved purely as a curriculum learner. He refers to this as pedagogical 

content knowledge, that is, an understanding of how particular teaching, subjects, 

topics, problems, or issues are organized, presented, and adapted to the diverse 

interests and abilities of learners, and presented for instruction. This can be seen 

that teachers have always needed to address the diverse learning needs of their 

students; current and projected demographic trends prompt many educators to 

believe that awareness of and sensitivity to diverse learners have become even 

more pressing needs. In existing classroom situations, pedagogical content 

knowledge is recognized as an essential component in assessing pre-qualified 

teachers (PQTs) or in establishing 'quality teaching'. Moreover, pedagogical 

content knowledge has been described as a component of the important ‘knows 

how’ that PSTs should develop during their teacher education program. 

Moreover, looking at the implementation of the modular distance learning 

as a learning modality, the Department of Education (DepEd) has simply observed 

the right of access to education as provided in the UNICEF law, giving equal 

opportunity to all the children amidst this season of pandemic. 
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Table 15 
Experiences of the parent-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Negative feeling 
2. Positive feeling 
3. Difficult 

P1, P2, P7, P8, P9, P10 
P3, P5, P6 
P4 

  

Table 15 shows the experiences of 10 parent-participants on the 

implementation of Modular Distance Learning. This was categorized into three 

themes. The dominant theme was the Negative feeling.  All seven parent-

participants were unanimous in describing their experience on the 

implementation of MDL as bad. Parent 2 and Parent 10 explained that their lack 

of education was their main reason that they could not extend help to their 

children. P2 said, “Most of the time it was bad even we have time to our children, 

but we don’t have knowledge regarding their modules.” Parent 10 added, “Bad 

because most parents are uneducated.” Three parents (P3, P5, & P6) considered 

the implementation as good but only P6 added, “It is good because I can help my 

children.”  

This is supported by the findings of Park and Halloway (2018) that parents 

reportedly became involved in their children’s education in response to inclusive 

school practices and also to compensate for perceived deficits in student 

experiences. Moreover, Adonis (2020) stated that in the modular classroom, their 
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parents [would become] their teachers and the usual [complaint] has been that the 

parents have not been trained to teach these subjects. They are not actually ready 

to deal with it. 

Meanwhile, according to Whitley (2020), parents of students who have 

worked hard to make gains in their learning worry that they may fall behind. This 

is particularly the case where parents may not have the language skills to provide 

help or the time to engage with their children because of work and life 

commitments. Where internet access and technology in homes is the exception 

rather than the rule, the situation is further complicated. Durisic and Bunijevac 

(2017) imply that today’s parents are often preoccupied with the distractions and 

demands of daily life. Burdened by low-income, inflexible work hours, and 

language barriers, some parents are unable to attend school activities or 

participate in the schooling of their children regularly. This is according to Ho 

(2015), Beck (2015), as well as Lee and Bowen (2017), who cited cultural norms, 

insufficient financial resources, and lack of educational attainment as barriers to 

parental involvement in school. 

Table 16 
Experiences of the pupil-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Difficulty in learning 
2. New demands  

L1, L2, L3, L4, L5, L6, L7, L10 
L8, L9 
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Table 16 presents the experiences of learner-participants on the 

implementation of Modular Distance Learning. This is categorized into two 

themes. The first theme that emerged is the concern regarding difficulty in 

learning. There were several reasons given by the learner-participants. For Learner 

1, “Difficult and uneasy because our parents have jobs.” Learners 5 and 7 

mentioned that they found it difficult to understand the modules by themselves. 

Learner 5 said, “Not easy to answer the modules because I can’t understand some 

words and some lessons.” Learner 7 added, “Bad because there are lessons that are 

difficulty to understand.” For Learner 5, “Difficult especially we have no 

cellphones, no internet connection, no television, and no electricity.” For Learner 

7, “Difficult because I’m not good in reading English.” For Learner 10, “Difficult, 

it’s better to have face-to-face classes.” This implies that the students themselves 

are facing some difficulties in learning using the DepEd’s suggested learning 

modality. 

Another theme is the new demand imposed on the students’ part. Learner 

8 said, “It’s new for us and we need to study without teachers.” While for Learner 

9, “I need to study harder.” For the two learner-participants, they did not describe 

it as difficult but they believed that the new learning modality will require them to 

double their efforts to be to answer the modules given them.  

Luczon (2020) found out that learners who can't do independent learning 

and have illiterate parents find it challenging to grasp learning. The elders they 

depend upon cannot teach them because they don't know the concepts in the 

modules. This factor hinders the effective implementation of modular learning, 
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primarily if the parents do not communicate with the teacher. Some parents also 

lack education to guide their children, especially in answering modules written in 

a foreign language such as English. 

Table 17 
Challenges of the teacher-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Preparation/printing of modules 
2. Difficulty in Assessment 
3. Time constraint 

T5, T7, T8, T9 
T1, T4, T6, T10 
T2, T3 

 

 Table 17 shows the challenges the teacher-participants encountered during 

the implementation of Modular Distance Learning. This is also categorized into 

three (3) themes. The first theme that occurred is a concern involving preparation 

of modules, particularly the printing and distribution. Teacher 5 said, “There are 

things we need for printing but are not available.” Teachers 8 and 9 complained of 

insufficient printing materials which delay the distribution of modules to pupils. 

Results imply that funding affects the teachers’ lesson preparation since they don’t 

have enough fund to finance the printing, thus it affects the quality of the 

instruction. 

 In connection to this, Basilio (2020) reported that reproduction cost is also 

a big problem as schools were forced to find ways to raise funds in so short a time.” 

With the schools’ Maintenance and Other Operating Expenses (MOOE) almost 

depleted, some schools resort to soliciting private donations and maximizing 

teachers’ personal printers just to jumpstart the reproduction of modules."  
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Another concern is difficulty in assessment. For Teacher 1, “Assessment due 

to limited time.” For Teacher 4, “There are some modules that were left 

unanswered, and some modules were obviously answered by the parents.” Teacher 

6 complained of low credibility of the assessment.  

Wyatt (2017) states that assessment and reporting are basic parts of the 

teaching and learning plan and major aspects of the duties of teachers and 

students.   Assessment and reporting combine to support students to realize high 

standards and come up with a basis for guiding further learning, as well as 

informing parents about their child’s achievement. Assessment refers to all or any 

of the ways to gather information about progress of a student’s learning. 

Assessment duties should reflect the purposes and standard to be meaningful and 

relevant. They may include tests, observations, peer discussions, work samples, 

presentations/performances, and projects, while reporting is that the process of 

communicating knowledge gained from assessing student learning.  The reason of 

reporting is to come up with relevant information about a student’s output and 

progress to students, parents, support staff and other teachers. 

For the new normal in education, assessments and grades should be 

reviewed and reimagined so that they continue to be relevant to students. Schools 

should deeply think about their purposes and priorities in designing assessments 

or grading students. Beyond making students accountable for their own learning, 

educators should also bear in mind that in times of emergency remote learning, 

the higher call probably is to continue encouraging and supporting student 

learning. One way of doing this is to continuously give students feedback on their 
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learning which can help them reflect on their strengths and find ways to improve 

themselves further. Eventually, teacher’s feedback serves as verification until 

students finally “get the lesson.” 

Last theme is the time constraint. There is limited time for the students to 

finish answering the module and limited time for the teacher to assess the pupils’ 

work. Teacher 2 stated that “There was limited time for the students the lessons 

because of their different situations in their home.” While Teacher 3 mentioned, 

“Pupils fail to submit their modules on time due to different inevitable reasons.” 

Teacher responses imply the role of time and how it can make or break a learning 

material. This is supported by Saputri (2017) who found out that time allocation is 

one of the difficulties encountered among teachers during preparation.  

 
 
Table 18 
Challenges of the parent-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Insufficient knowledge 

2. Time constraint 

P1, P2, P3, P4, P5, P9 

P6, P7, P8, P10 

 

Table 18 presents the challenges experienced by the parent-participants on 

the implementation of the Modular Distance Learning. It could be gleaned from 

the table that only two themes emerged. The first theme “Insufficient knowledge”. 

Parent 1 stated that the main challenge is “Helping my children. In studying and 

understanding the lesson in the module.” Parents 2, 3, 4, 9 and 10 all admitted that 
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it’s their lack of knowledge or insufficient knowledge that served as their biggest 

challenge/problem.  

The second theme is the time constraint, four parent-participants 

experienced having problems in taking some time to assist their children in their 

modules. Parent 7 explained, “We are having a hard time in teaching our children 

and at the same time working in the kaingin for our daily living.”  

These findings support the study of Davis (2016) who found that many 

parents suffer from low self-esteem, and others did not experience success in 

school and therefore, lack the knowledge and confidence to help their children. 

Hickman (2015) stated that parents who did not experience success in school 

might view it negatively. Parents may be intimidated by the language, the 

curriculum, and the staff; consequently, they avoid communication with the 

school, said Flynn (2017). Rutherford (2015) recognizes that parents have 

increased difficulty in being involved in their student’s elementary education as 

determining which educator is responsible for which part of the child’s academic 

program can be overwhelming. Betz (2020) implied that poor monitoring is one of 

the significant challenges of parents and guardians in HBLM. Students can’t 

complete their lessons because they are left unsupervised and can’t be 

continuously monitored by their parents due to their family issues. What's true is 

that families are taking on much more responsibility for their kids' learning than 

ever before. And for distance learning to be successful, parents and caregivers need 

support. 

Table 19 
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Challenges of the pupil-participants on the implementation of modular distance 
learning as to aforementioned variables 
 

Themes Participants 

1. Comprehending the Module’s content 

2. Time management 

L3, L4, L5, L7, L10 

L1, L2, L5, L6, L8, L9 

Table 19 presents the challenges experienced by the learner-participants 

during the implementation of the Modular Distance Learning.  Two themes 

emerged. The first theme Comprehending the module’s content is the most 

common. Learner 3 admitted, “I have a problem in comprehending the content.” 

Learner 4 said, “I can’t understand the lessons and activities because I don’t know 

how to do it.” For Learner 5, “We can’t easily comprehend the content and we can’t 

finish the learning activities.” For Learner 7, challenges include “comprehending 

the content of the modules alone, accomplishing tasks, and consulting the teacher 

for question.” The second theme concerns the time management. Learner 1 said “I 

can’t finish answering the tasks and activities.” Learner 2 complained about having 

so many activities covered in the module. Learners 6 and 8 also mentioned that 

they couldn’t finish all the activities in the module. Learner 9 specifically 

mentioned activities in math and English subjects to be time-consuming. 

Learner assessment is important. Knowledge checking your learners using 

assignments and exams is a great way to achieve this. And, on top of all this, you 

can gain insights, and get learner feedback, via surveys.  

According to Ozkan and Koseler (2009), learners prefer content that is not 

only up-to-date but also well-organized, clearly presented, interactive and useful. 
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For example, necessary announcements that are done on time enable the learners 

to feel more comfortable with the course content, which results in higher 

satisfaction rates (Ozkan & Koseler, 2009). 

Table 20 
Recommendations of the teacher-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. More trainings needed 

2. Preparation of module 

3. Book preference 

T2, T6, T7, T8, T10 

T1, T4, T5 

T3, T8, T9 

 

Table 20 presents the recommendations of the teacher-participants on the 

implementation of Modular Distance Teaching. Three themes emerged. The first 

theme is more trainings needed. Teacher 7 said “More trainings and webinars for 

teachers to address the issues of learners in the far-flung areas. Teacher 10 agreed, 

“Provide more trainings to teachers.” Trainings will likewise address the concerns 

of Teacher 2 who answered, “Be creative on our own way.” Similarly, Teacher 8 

said, “More preparation should be done.” These responses imply the importance 

of seminars and trainings as preparatory activity for teachers who are to undertake 

Modular Distance Learning which is relatively new for them since they are 

accustomed with the traditional or face-to-face mode of learning. The findings 

correlate with the statement of Felipe (2013) that attendance to these seminars will 

help create an effective learning environment, improve teaching-learning 
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situations, keep updated on modern instructional devices and inspire them to 

become better teachers in the modern world. 

Second theme was the preparation of module. Teacher 1 mentioned 

“Modules should be shortened. Let us focus on the most essential competencies 

like subjects English and Math. It will help the learners to be more focused and will 

encourage them to study their modules.” Teacher 5 said, “Modular distance 

learning should be blended with our learning modality to make it more interactive 

in the teaching and learning process.” While Teacher 4 demanded, “Create more 

contextualized and localized learning modules.” Last theme was book preference. 

Teacher 8 cited, “Books are better than modules.” Teacher 3 suggested, “Let the 

pupils bring their books at home for their references.”  

Some researchers pointed out that the effectiveness of online and distance 

learning does not depend on technology itself, but on the instructors’ preparation 

(Omoregie, 2018). Distance learning might result in poor outcomes if instructors 

do not design their online lessons properly. Schmidt and Gallegos (2011) found out 

that distance education does not work for everyone: it would not be a good idea for 

many people who are not self-directed or self-motivated and need to have 

interaction through the classroom. They also pointed out that the interaction with 

an instructor and classmate is also important, so course designers should consider 

the needs of online learners and understand the target population. They should 

provide a way for students and instructors to interact such as chat rooms, a toll-

free number, and once a week physical meeting in a classroom. 
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Cross as cited by Balderas (2016) on the characteristics of module he 

stressed that learning modules are the progeny of two reform movements in 

education that included programmed learning and mastery learning. Mastery 

learning plans contain the major features of the present-day modules, such as:  

Educational objectives were specified. Instruction was organized into learning 

units. Diagnostic progress tests were administered after each unit.  Mastery of one 

unit was required before the learner is allowed to proceed to the next module or 

unit. She said that modules should be self-contained, self-pacing, short and well 

defined, adequately motivating, properly sequenced, providing opportunities for 

interaction with learners, clearly written with correct language, accurate, not in 

conflict with other subject matter and values, and utilizing every opportunity to 

achieve learning outcomes.  

Moreover, Nepomuceno (2016) described the modules in the following on a 

distinctive, identifiable skills or set of skills or outcomes other than skills. It is fairly 

short so as to make students use their study time efficiently. It is essentially self-

teaching, even though it may encourage group work. It blends theory and practice 

and combines doing with reading and reflecting. It provides a list of further 

readings or sources related to the skill being promoted. It provides suggestions to 

students for participating in the design of their own projects, explanatory activities, 

and evaluation criteria. It is reality-oriented in the sense that it involves the 

students in real situation if not possible, tried to use stimulation technique. It 

provides feedback for improvement and redesigning. With these characteristics, 

he cited the following reasons why modules are needed in teaching. The first is to 
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develop learning autonomy, ensure satisfactory minimum standards, provide 

remedial units, provide basic education, upgrade content, enhance competencies 

of teachers, integrate theory and practice, cater for individual differences in 

learning, cater for different groups within the one course, consolidate critical 

points in a course, facilitate industrial certification, provide resources for distance 

education, encourage mastery and encourage a changed role for the teachers. He 

also defined module as the one that provides opportunity for organizing numerous 

sequences of experience to reflect special interests of the teacher or student. Self-

instructional units allow the teacher to focus on student deficiencies in subject 

matter that must be corrected and also serve to eliminate the necessity of covering 

subject already known to the student. It provides a way of assessing students’ 

progress in learning. It reduces the routine aspects of instruction learning. The 

teacher is free to engage in personal contact with the student.  The independent 

nature of self-instructional units facilitated the updating of study materials without 

major revisions. It serves as model for teachers who wish to develop their own 

materials and insert their own personality. 

  Relatedly, the findings will be addressed by strict adherence and promotion 

of inclusive education. In the context of Philippines, inclusive education is viewed 

as a system of education in which all children, youths and adults are enrolled, 

actively participate, and achieve in regular schools and other educational 

programmed regardless of their diverse backgrounds and abilities, without 

discrimination, through minimization of barriers and maximization of resources. 

Inclusive education facilitates learning opportunities for all youths and adults as 
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well. It is aimed at eliminating exclusion resulting from negative attitudes and lack 

of response to diversity in race, economic status, social class, ethnicity, language, 

religion, gender, sexual orientation, and ability. 

 

 

 

 

Table 21 
Recommendations of the parent-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Reduce activities. 

2. Increase contact with parents. 

 

P1, P2, P7, P8, P9 

P3, P4, P5, P6, P10 

 

Table 21 presents the recommendations of the parent-participants on the 

implementation of Modular Distance Learning. Two themes emerged. The first 

theme – Reduce activities. Parent 1, along with four other parent-participants, 

requested, “Lessen the activities in the module.” The parents cited the numerous 

activities as the main reason why their children could not finish the modules on 

time. The second theme was Increase communication with parents. For Parent 5, 

“There should be usual home visitation of the teachers so that they can help us 

teaching the lesson to our children.” Parents 11 and 12 believed that increased 
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communication with parents will address the parents’ query on the lessons in the 

modules.  

The recommendations of the parent-participants are congruent to the 

findings of Guterman and Newman (2018) who showed that parents of lower 

socioeconomic status faced obstacles to involvement, such as less flexible work 

hours, lack of resources, transportation problems, and pressure due to living in 

disadvantaged neighborhoods. Salin (2017) confirmed that parents have to work 

to maintain the family's financial standing. They have to work from dawn to dusk 

every day.  In particular, financial restrictions for individuals to remain home to 

serve as learning facilitators may lead them to give up their job, which effectively 

reduces the family’s income. Parents immediately face financial disadvantages 

when they decide to homeschool because one parent must stay at home. While it’s 

hard to predict how families will deal with this situation, evidence suggests that 

low-income parents will have a harder time helping their children keep learning if 

schools remain closed for weeks or longer. 

Moreover, in Senate Bill No. 1565 or the Education in the New Normal Act, 

which Gatchalian filed, schools are mandated to leverage Parent-Teacher 

Associations (PTAs) in developing a system of constant open communication 

involving parents, guardians, and other family members in the learners' daily 

activities. PTAs will also be venues of consultations, clarification, and orientation 

on families' role in learners' education. The proposed measure enumerates 

different roles that parents, and guardians will perform with the help of teachers. 

These include the creation of an effective and consistent structure or system of 

117 
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learning at home. Parents are expected to implement reasonable rules on the safe 

and healthy use of platforms and devices for learning, such as television, radio, 

tablets, cellphones, computers, and other information and communications (ICT) 

equipment. Parents and guardians will also promote habits of reading books and 

other printed materials to offset the amount of online learning and ensure a digital 

recess. Another task that parents and guardians will share with teachers is to follow 

up on learners' academic performance and progress. Gatchalian reiterated that if 

parents are not supported in their new and expanded roles, they could experience 

more stress, affecting learning outcomes. 

Table 22 
Recommendations of the pupil-participants on the implementation of modular 
distance learning as to aforementioned variables 
 

Themes Participants 

1. Concern on activities 

2. Teacher’s presence 

3. Support to parents 

L1, L3, L4, L7, L9 

L2, L5, L6 

L8, L10 

 

Table 22 presents the recommendations of the learner-participants on the 

implementation of the Modular Distance Learning. Three themes emerged; first of 

which was concern of activities. Learners 1, 3 and 7 demand for lesser activities in 

the modules. Learner 1 stated, “Lessen activities in the module and provide more 

intervention.” Learner 7 asked, “Less assessment tasks and activities and modified 

modules.” For Learner 9, “Provide some remediation program”, “Simplify the 

activities”, “Solution and interventions must be enhanced.” This implies that the 
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pupils were overwhelmed by the activities included in the modules hence they also 

asked for intervention. 

Second theme concerned teacher’s presence. Learner 2 said, “Home visits 

like what my teacher is doing.” Learner 5 replied, “I think we can go to school once 

a week so that we can be properly guided by our teachers on what we will do in our 

modules.” 

The third theme was support to parents. Learner 8 stated, “Give more 

support to our parents so that they can help us in answering the modules.” For 

Learner 10, “Provide trainings for both teachers and parents. Involve the 

community and other stakeholders.” 

The findings are supported by  the General Guidelines on DepEd 

Memorandum Order DM-CI-2020-00162 or The Suggested Strategies in 

Implementing Distance Learning Delivery Modalities (DLDM) for School Year 

2020-2021, it states that it is recommended that a learning facilitator or a 

household partner like a parent, guardian, sibling, or other community members 

considered as a responsible adult should be available to guide and support the 

learning process of the child at home as well as provide guidance in accomplishing 

given home learning tasks. For learners without available learning facilitators at 

home, subject teachers or a cluster learning facilitator may conduct home visits 

following social distancing protocols or communicate through text messages, 

phone/live chats, or other available communication forms to provide assistance or 

remediation. Teachers/Learning facilitators may be provided with load allowance 

and traveling expenses chargeable against local funds subject to availability of 



   
 

IMPLEMENTATION OF MODULAR DISTANCE LEARNING IN INDIGENOUS PEOPLE 
SCHOOLS AND ACADEMIC PERFORMANCE: A RIGHT-BASED APPROACH IN INDIGENOUS 

PEOPLE EDUCATION 
 

 
 

 

119 

funds and applicable rules and regulations; Strong school, home, and community 

partnerships shall be forged to ensure the effectiveness of any learning modalities 

chosen. In the context of the present crisis, dialogue with parents and the wider 

community is crucial to ensure that the school, parents/guardians, and the wider 

community have reached a degree of shared accountability and responsibility for 

the chosen learning delivery modality. School administrators, teachers, 

parents/guardians, and community partners shall provide adequate and 

appropriate guidance and support for the learners to ensure that their new 

experience with these learning modalities shall be transitioned appropriately at 

home and school. While mass gathering is not yet allowed by the IATF, schools 

shall initiate an orientation program for parents, online training for learning 

facilitators, and webinars on the home-school partnership”. 

 

Sub-Problem 7. Proposed Right-Based Approach 

 

Title:         STRENGTHENING MODULAR DISTANCE LEARNING  

       IMPLEMENTATION IN THE LAST-MILE SCHOOLS    

    APPROACH 

Overview: 

 This right-based approach in indigenous people education was designed to 

support, strengthen, and guide the implementation of modular distance learning 

in the indigenous people schools in terms of Teacher-Learner-Parent 

Collaboration, Subject-Matter Knowledge, Instruction, Inclusion, Assessment, 
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Stakeholders’ Support, and Faculty Preparation for a quality and equitable 

indigenous people education with great emphasis on the Indigenous Language, 

Knowledge, Participation, and System. 

 

Rationale: 

The new normal in education nowadays means that teachers and learners 

are entering in an unprecedented time of distance learning. It is evident that the 

implementation of modular distance learning is challenging, difficult, and is facing 

great challenges especially in the last mile schools; making learners that belong to 

the indigenous group learn at their own pace.  All of us in education sector 

experienced struggles and seeks to continue our goal in providing quality, 

equitable, and culture-based education amidst of the COVID-19 Pandemic. The 

new learning modality which is modular distance learning faced challenges 

considering the factors mentioned by Dangle and Sumaoang 2020 and supported 

by Teach Pinas 2020 that there is a need to employ and implement learning 

delivery approaches that are suited to the local context and diversity of learners 

while adapting to the challenges posed by the COVID-19 pandemic. However, due 

to the great effort and initiative of the Department of education in making policy 

modification, curriculum alignment, development of distance learning materials, 

capacitating personnel, and policy implementation, education continues. This 

program was aligned to the Basic Education Learning Continuity Plan, Most 

Essential Learning Competencies, Enhanced Basic Education Curriculum of 2013, 

and National Indigenous Peoples Education Policy Framework in the hope that the 
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modular distance learning and other alternative learning delivery mode will be 

implemented effectively and properly in the indigenous people schools considering 

the needs, diversity, equality, and participation among indigenous communities. 

The implementation of modular distance learning in terms of Teacher-Learner-

Parent Collaboration, Subject Matter Knowledge, Instruction, Inclusion, Learning 

Assessment, Stakeholders’ Support, and Faculty Preparation rated as Exemplary 

and Satisfactory have made the researcher to confidently formulate a program 

designed to enhance, intensify, and ensure that modular distance learning can be 

implemented in the indigenous people schools from the standpoint of respondents’ 

views from Exemplary to Excellent. As to experiences, challenges, 

recommendations of the participants, considering all factors as to experiences it 

indicates that modular distance learning is difficult, time management, allotment 

of funds for the reproduction of materials, modification of learning assessment 

framework, distance in traveling, development of materials that are attentive to 

the learners’ diversity, parents are uneducated, lack of knowledge on the modules, 

learning difficulty, reading difficulty, modification of learning materials into a 

contextualized/indigenized one, preparation of learning modules, reduce activities 

on self-learning modules, lack of trainings and seminars to implement the new 

learning modality, and less contact and support with parents brought challenge to 

the education sectors especially school administrators and teachers of indigenous 

people schools to seek support, remedies, and interventions. As recommendations 

reached, it needs for development of contextualized/indigenized learning 

materials, redefining curriculum alignment to indigenous people education, 
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allotment of funds to procure materials needed in reproduction of learning 

materials, support mechanism to the parents, interventions and remediations for 

the learners, continuous home visitation activities, stakeholders support, 

considering the needs, interest, and profile of learners, and trainings, orientations, 

and seminar-workshops are some of the factors for designing the program to 

strengthen the implementation of distance learning in the last-mile schools as 

basis for a quality delivery system in indigenous people education.  

The proposed program entitled “Strengthening Modular Distance Learning 

Implementation in the Last-mile Schools” will assist the implementation of 

modular distance learning implementation in the indigenous people schools from 

Satisfactory and Exemplary to Excellent. To improve the quality of indigenous 

people education, special efforts, and initiative of educators as well as teachers to 

align the Enhanced Basic Education Curriculum, National Indigenous Peoples 

Education Framework, and right-based approach in education. Its success 

depends on the planning, actual implementation of the program, and continuous 

evaluation and assessment.  

 

Objectives of the Program:  

1. Provide marginalized children quality education that are at par to that of regular 

schools. 

2. Provide knowledge to teachers and parents about educational quality. 

3. Develop learners’ awareness of their educational rights. 
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4. Uplift the quality of indigenous people education through proper curriculum 

alignment, support mechanism, collaboration, and policy modification.  

5. Promote inclusive education through minimization of barriers and 

maximization of resources. 

6. Deliver and implement modular distance learning and other alternative learning 

delivery mode in indigenous people schools effectively.  

7. Provide support on the delivery of the basic education in times of educational 

crisis aiming for high quality success and outputs.  

8. Provide solutions to address the problems on time management, allotment of 

funds for the reproduction of materials, modification of learning assessment 

framework, distance in traveling, development of materials that are attentive to 

the learners’ diversity, parents are uneducated, and lack of knowledge on the 

learning modules.  

9. Incorporate recommendations in addressing the needed outcomes for the 

problems in learning difficulty, reading difficulty, modification of learning 

materials into a contextualized/indigenized one, preparation of learning modules, 

reduce activities on self-learning modules, lack of trainings and seminars to 

implement the new learning modality, and less contact and support with parents. 

10. Assess and evaluate the learning progress of the learners that belong to the 

indigenous group for support, intervention, and learning delivery modality 

enhancement/modification as one of the indicators of the success of a quality 

indigenous people education.  
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11. Uplift the professional growth and development of the teachers to effectively 

implement the modular distance learning. 

Activities (See Appendix) 

1. Conduct of orientation on the implementation of modular distance learning and 

alternative learning delivery mode to the indigenous people community and other 

stakeholders. 

2. Provide trainings, workshops, and capacity-building activities to further develop 

skills in contextualization and indigenization of curriculum, lesson plan designing, 

mentoring, development of learning assessment strategies, and providing 

psychosocial support in the new learning modality. 

3. Upskilling of parents through intense support mechanism, feedbacking, and 

scaffolding.  

4. Revisit the existing curriculum guidelines in the implementation of modular 

distance learning, National Indigenous Peoples Framework, and Basic Education 

Learning Continuity Plan for modification in highlighting the worldview, 

perspectives, and directions set by the indigenous community.  

5. Design an educational program or policy considering the needs, interests, 

diversity of the indigenous group, Indigenous Knowledge Systems and Practices, 

and Indigenous Learning Systems. 

6. Conduct of remediation and intervention activities to ensure the academic 

success of the learners that belong to the indigenous group.  
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7. Tap the stakeholders in providing full support to the indigenous community 

especially in the procurement of materials that will sustain the success of modular 

distance learning implementation in the last mile schools.  

8. Evaluation and assessment in the implementation of modular distance learning.  

9. Conduct of program implementation review on the learning delivery approaches 

in the local context.   

 

Expected Output: 

1. Acquired knowledge and full support from the parents and stakeholders on the 

implementation of modular distance learning in the indigenous people schools. 

2. Skilled teachers who are equipped with pedagogies in lesson planning, crafting 

of curriculum, contextualization and indigenization of learning materials, and 

assessment strategies development.  

3. Acquired excellent level of modular distance learning implementation in the 

indigenous people schools.  

4. Knowledgeable and collaborative parents who are more than willing to support 

the educational endeavors of their children.  

5. Developed program that respects, considers, and promote quality and equitable 

education to all types of learners especially to those who belong to the indigenous 

community. 

6. Improved academic achievement level and reading proficiency of the learners 

that belong to the indigenous group.  

7. High passing rate and zero drop-out rates in the indigenous people schools.  
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8. Addressed problems on the implementation of modular distance learning and 

acquired best result.  

9. Came up with the success and quality implementation of modular distance 

learning in the last-mile schools.  

10. Enhanced indigenous people curriculum that promotes an affirmation and 

sense of indigenous cultural identity that sustain inter-generational relationships 

and cultural integrity in the community.  
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Chapter 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

 This chapter provides the summary of the most important findings gathered 

from this study to answer the problems cited in Chapter 1, conclusions arising from 

the findings, and proposed possible recommendations. 

 

Summary of Findings 

The following are the salient findings of the study. 

According to the profile of the respondents in terms of age, 

position/designation, salary grade, and district, the researcher found out that out 

of eighty (80) teacher-respondents, 37 or 46 % belonged to age bracket of 20-30 

years old whereas 3 or 4% only belonged to 52-60 years old. Majority of the 

respondents belonged to the young adult group of teachers.  With regard to the 

position and designation, 59 or 74% have Teacher I-III position while the lowest 

percentage of 8% or 6 were Master Teachers and Head Teachers. High percentage 

of the respondents were not yet promoted in supervisory and administrative 

positions.  In terms of salary grade level, 43% or 34 had a salary grade level of 11 

and only 1 or 1% had a salary grade of 19. The portion that constitutes the highest 

percentage were those teachers that had 1-3 years of teaching experience. With 

regard to the district profile of the respondents, majority were affiliated to 

Mamburao District which is equivalent to 44 or 55%.  
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This implied that majority of the respondents were in the entry level of the 

teaching profession.  

 Moreover, the researcher found out that the implementation of modular 

distance learning in the indigenous people schools of SDO Occidental Mindoro in 

terms of Teacher-Learner-Parent Collaboration, Subject Matter Knowledge, 

Instruction, Inclusion, Learning Assessment, Stakeholders’ Support, and Faculty 

Preparation was Exemplary. 

 The teacher-learner-parent collaboration that gained an overall mean of 

3.17 was interpreted as Satisfactory.  

 This simply provided the idea that the Department of Education, teachers, 

and other educators must maintain and continue to strengthen their collaboration 

and support to the parents and learners that belong to the indigenous group for 

the better implementation of modular distance learning. Among all the indicators, 

indicator 3 which states that the teacher ensured that the parents understand the 

lessons and activities in the learning modules will help to capture the attention and 

interest of their learners gained a weighted mean of 3.49 and interpreted as 

Exemplary while the indicator 1 which states that the teacher has established 

mechanisms in the distribution and retrieval of the learning modules gained the 

lowest weighted mean of 2.84 and interpreted as Satisfactory. 

 This only implied that the teachers and school administrators of the 

indigenous schools are aware on the problems that arise in the distribution and 

retrieval of self-learning learning modules. Alternative ways on how to retrieve and 

distribute modules must be carefully planned and provided for the parents. 
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Teacher must continuously provide technical support and feedback mechanisms 

to the parents for them to motivate their children to study and learn in the new 

learning setup. 

 The overall weighted mean of Subject Matter gained 3.24 was interpreted 

as Satisfactory. Among all indicators, the learning module was able to 

demonstrate the expertise of the teachers in subject matter and pedagogy obtained 

the highest mean of 3.69 and was interpreted as Satisfactory. Indicator the 

learning materials are effective for the learners to acquire and synthesize the 

necessary knowledge and skills on the subject matter gained the lowest weighted 

mean which is 2.80 and interpreted as Satisfactory.  

 This only proved that the Department of Education, School Administrators, 

and focal persons of Curriculum and Planning should work hand in hand in 

capacitating teachers with sufficient skills and pedagogy to carefully plan and 

design the lesson and content based on most essential learning competencies and 

principles of learning.  

 With regards to instruction, it gained an overall mean of 3.47 and was 

interpreted as Exemplary. Indicator the content of the lessons is supported by 

accepted references, resources, and materials that gained the highest weighted 

mean of 3.73 was interpreted as Exemplary. On the other hand, indicator the 

content of the learning module per lesson considers the learning pace of the 

students that gained the lowest weighted mean of 3.26 was also interpreted as 

Exemplary.   
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 This only proved that the role of teachers in lesson planning and learning 

management is indispensable for the effective implementation of modular distance 

learning. They should continue to look for more resources and materials by means 

of utilizing the learning resources development and management system that 

considers the learning pace of the learners. 

 In terms of Inclusion, it gained an overall mean of 3.69 that was interpreted 

as Exemplary. The indicator the teacher/school considers the context of 

Indigenous People (IP) learners in the creation of the learning module obtained 

the highest weighted mean of 3.93 and was interpreted as Exemplary while the 

indicator the content of the lesson has been contextualized and appropriated to the 

culture and tradition of the IPs earned a weighted mean of 3.33 and was 

interpreted as Satisfactory.  

 This only proved that teacher-writer, evaluator, and validator must consider 

the contextualization and indigenization of learning materials to be culturally 

relevant and responsive on the diverse learning styles and perspectives of the 

learners that belong to the indigenous group. Sufficient trainings and seminar-

workshops on module development must be encouraged and supported by the 

Department of Education and school administrators.  

 The overall weighted mean of Learning Assessment gained 3.68 and was 

interpreted as Exemplary. Indicator 1 which states that the teacher provides inputs 

on how learning shall be assessed at the end of each lesson obtained the highest 

weighted mean of 3.91 and interpreted as Exemplary while indicator 4 which states 

that the assignment given is adequately challenging and required to be finished 
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within a reasonable time gained the lowest weighted mean of 3.56 was interpreted 

also as Exemplary.  

 This only provided the idea that the teachers must continuously use varied 

assessment strategies for feed backing and monitoring of learning progress which 

serve as one of the indicators of modular learning implementation’s success.  

 In terms of stakeholders’ support, it gained an overall mean of 3.55 that was 

interpreted as Exemplary. Indicator which states that the parent-teacher council 

of the school is still functioning despite the limitations of distance learning 

obtained the highest weighted mean of 3.76 and was interpreted as Exemplary. On 

the other hand, the indicator there is a shared effort between the internal and 

external stakeholders on the implementation of distance learning that gained the 

lowest weighted mean of 3.26 was interpreted as Satisfactory.  

 This simply provided the idea that the school administrators, teachers, and 

stakeholders to further assess, support, and collaborate for the success of the 

implementation of modular distance learning. Stakeholders’ assistance would be 

of great help in providing resources and support especially in the distribution of 

self-learning materials to the far-flung areas.  

 The faculty preparation that gained the weighted mean of 3.64 was 

interpreted as Exemplary. The indicator school’s faculty and staff are well-

informed of the new modalities particularly the distance learning modality 

implemented in their school obtained the highest weighted mean of 4.03 was 

interpreted as Exemplary. Meanwhile, the indicators the faculty are well-equipped 

with resources and competencies for distance learning pedagogy, school’s faculty 
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and staff are comfortable with the setup of the new learning modality, and the 

working load of the faculty and staff is still in reasonable amount despite the abrupt 

change in the learning modality of the school gained the lowest weighted mean of 

3.41 were interpreted as Exemplary. The summary of results revealed that the level 

of modular distance learning implementation in the indigenous people schools is 

Exemplary with a weighted mean of 3.49.  

 This only proved that the Department of Education, school administrators, 

and teachers to further strive in providing and initiating relevant trainings, 

capacity-building activities, mentoring, and benchmarking that may help improve 

the implementation of alternative learning modes in the future.  

 The findings also reflected that there is a significant difference between the 

level of modular distance learning implementation when grouped according to the 

age profile and salary grade profile of the respondents; however, other profiles 

don’t show any significant difference. 

 The academic performance of the pupils that belong to the indigenous 

group reflects that majority obtained a Satisfactory grade followed by Fairly 

Satisfactory grade during the first and second quarter of S.Y. 2020-2021. No pupils 

obtained a grade lower than the two.  

 The computed r value of Pearson Product Moment Correlation signifies that 

a moderate relationship exists between the level of modular distance learning 

implementation and academic performance of the learners that belong to the 

indigenous group. 
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 The summary of experiences reached during interview indicated that the 

teachers, parents, and learners experienced difficulty over the implementation of 

modular distance learning. It is found out that the new learning modality 

challenged the teachers to come out with their best to help the learners learn amid 

of the pandemic. Majority of the parents that belong to the indigenous group could 

not extend their help to their children in answering their self-learning modules 

because most of them are uneducated. Moreover, most of the learners said that 

they found it difficult to understand their modules by themselves because they are 

not good in reading English.  

 In terms of challenges encountered on the implementation of modular 

distance learning, most of the teachers complained the insufficient printing 

materials which delay the distribution of modules to the learners. They also found 

out that modules were left unanswered and some of it were obviously answered by 

the parents. There is low credibility of the assessment. Major challenge 

experienced by the parents is on how to help their children because they do not 

have sufficient knowledge to help them in answering the modules. They also have 

a hard time in teaching their children because they are working in the “kaingin” for 

their daily living. It emerged that majority of the learner-participants have 

problems in comprehending the content of the self-learning module, 

accomplishing learning tasks, and consulting the teachers for question.  

 It is recommended by the teachers to capacitate them with sufficient skills 

through training and seminar-workshops for them to address the issues of the 

learners in the far-flung areas. Majority of them also suggested that content of the 
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self-learning modules should be shortened and give more focus on the mastery of 

most essential skills. It is also reiterated to develop more contextualized and 

localized learning materials. Parent-participants recommended to lessen the 

activities in the module, conduct of usual home visitation of the teachers, and 

increased communication with them. On the other hand, majority of the learners 

recommended to lessen the activities in the module and provide more intervention, 

modify the modules, and simplify its activities. Moreover, they also suggested to 

involve their community and other stakeholders on the implementation of 

modular distance learning.  

 Based on the findings of the study, a right-based approach in education was 

proposed.  

 

Conclusions 

From the foregoing findings of the study, the following conclusions were 

drawn:  

1. Majority of the respondents in this study were teachers within 20-30 years old 

age group, had Salary Grade 11, and mostly were affiliated to Mamburao District. 

Most of the respondents had Teacher I-III position. 

2. The level of modular distance learning implementation were rated as Exemplary 

in terms of Teacher-Learner-Parent Collaboration, Subject Matter Knowledge, 

Instruction, Inclusion, Learning Assessment, Stakeholders’ Support, and Faculty 

Preparation.  
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3. It is evident that the Teacher-Learner-Parent Collaboration and Subject-Matter 

knowledge obtained the lowest rating. It implied that collaboration, support 

mechanisms, and feedback system must be provided and properly established to 

ensure the effectiveness of modular distance learning implementation in the 

indigenous people schools. Trainings, seminar workshops, and mentoring should 

be provided to the teachers to capacitate them on how to translate the 

content/subject matter into meaningful learning opportunities and activities of the 

module that will satisfy the needs, interest, and diverse qualities of the learners 

that belonged to the indigenous group. 

3. Majority of the pupils that belonged to the indigenous group had a Fairly 

Satisfactory Academic Performance. 

4. When grouped according to the respondents’ profile, only age and salary grade 

showed significant difference on the level of modular distance learning 

implementation. 

5. There is a moderate relationship between the level of modular distance learning 

implementation and academic performance of the pupils that belonged to the 

indigenous group. This implied that the academic performance of the learners that 

belong to the indigenous group under modular distance learning setup might be 

influenced by other factors.  

6. As to experiences, challenges, and recommendations, the participants 

highlighted the following: The implementation of modular distance learning in the 

indigenous people schools is difficult and challenging. The teachers, parents, and 

learners find hardships in time-management. Orientation, seminars, and capacity-
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building activities must be provided to the teachers to properly implement the 

modular distance learning especially in the development of contextualized and 

localized learning modules. Teachers experienced delay in the reproduction of 

modules due to lack of printing materials. Parents need continuous support 

mechanisms to properly guide their children in answering their modules. Teachers 

should lessen the activities provided in the learning module. All of these things 

must be given immediate actions and proper intervention to strengthen the 

implementation of modular distance learning in the indigenous people schools.  

6. Right-based Approach in Education- The proposed program entitled 

“Strengthening the Distance Learning Implementation in the Last-mile Schools” 

will assist the indigenous people schools to implement the modular distance 

learning effectively. To strengthen its implementation, this program or approach 

must consider equality, non-discrimination, participation, and interdependence 

among the stakeholders of the indigenous people community. This will serve as 

basis in the modification and strengthening of some policies, procedures, 

curriculum alignment, contextualization/ indigenization of self-learning 

materials, and establishing a strong partnership and collaboration to the 

stakeholders. To ensure the success of the indigenous people education, the 

aforementioned approach or program would be of great help in considering and 

addressing the interest, needs, varied learning styles, and ethnicity of the learners 

that belong to the indigenous group. 

 

Recommendations 
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In light of the foregoing findings and conclusions, the researcher offered 

the following recommendations.  

1. Majority of the teachers in the indigenous people schools had Teacher I-III 

positions. The researcher would like to recommend that they must be encouraged 

to pursue professional growth and development by means of attending seminars, 

training-workshops, course completion to get promoted in higher positions.  

2. Although the level of modular distance learning implementation in the 

indigenous people schools is Exemplary, Teacher-Learner-Parent Collaboration 

and Subject-Matter Knowledge were found to be Satisfactory. Feedback 

mechanism system, support mechanism to guide the learners in accomplishing 

learning tasks, and orientation program on the implementation of modular 

distance learning must be strengthened among the parents. Remediation and 

intervention programs must also be provided to the learners continuously. 

Appropriate trainings must be provided to the teachers not only about the 

curriculum but also in giving psychosocial support to the parents and learners. 

Master teachers and school administrators should also monitor the teachers in 

crafting their instructional plan to ensure that the skills to be developed in the most 

essential learning competencies can be attained by the learners despite of their 

race, ethnicity, background, and culture.  

3. Majority of the learners have a Fairly Satisfactory Grade. As end product of the 

basic education program, they must strive on how to improve their academic 

achievement and help themselves to eradicate illiteracy in their community. Giving 

more focus on reading, good study habits, and right attitude will help them to 
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thrive in school. They need to be given proper support such as remediation and 

intervention activities to cope not only in new normal set-up in education but also 

in unexpected educational crisis. 

4. It is found that the age and salary grade level have a significant difference on the 

level of modular distance learning implementation. The researcher would like to 

recommend that seasoned teachers especially master teachers and school 

administrators must continuously provide technical assistance to their teachers. 

Encouraging LAC session activities, professional meetings, and mentoring 

program will help them to be equipped with skills in utilizing technology, lesson 

planning, and innovations will greatly impact the implementation of modular 

distance learning. The Department of Education must also provide assistance and 

encouragement such as scholarship program and initiated trainings to the teachers 

that can be used in promotion for them to get promoted and uplift the level of their 

salary grade.  

5. There is a moderate relationship between the modular distance learning and 

implementation and academic performance. The researcher would like to 

recommend  to continuously strengthen the implementation of modular distance 

learning and other alternative learning delivery mode by means of considering the 

Teacher-Learner-Parent Collaboration, Subject-Matter Knowledge, instruction 

during remote learning, inclusion in the development of learning tasks and 

opportunities, crafting learning assessment strategies, encouraging stakeholders’ 

support, and faculty preparation to ensure the academic progress of the learners 

despite of educational crises. Moreover, it is also recommended to look for other 
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factors that may influence the academic performance of the learners that belong to 

the indigenous group during the modular distance learning setup.  

6. As to experiences, challenges, and recommendations, the researcher would like 

to recommend that school administrators should always consider their roles in the 

success of the implementation of modular distance learning in the indigenous 

community. Instructional supervision to their teachers must be provided to 

properly address the challenges being encountered in the delivery of the course 

especially in terms of difficulty in answering the modules and providing 

interventions and remediation programs to address the needs of the parents and 

learners that belong to the indigenous group. They should also consider and 

prioritize the procurement and allotment of funds to the materials that will be 

utilized in the reproduction of self-learning materials, providing support to the 

parents, capacitating teachers, and other programs for uplifting the modular 

distance learning implementation from exemplary level to the targeted excellent 

implementation. Establishing rapport and collaboration to the stakeholders must 

also be developed to ensure the full support of the community and other 

organizations in the conduct of programs and any support that will help indigenous 

community to pursue education despite of the challenges they are experiencing.  

Parents serve as modulator of learning in their homes, they must be given proper 

orientation, continuous support, and technical assistance to help their learners 

learn. Conduct of upskilling activities, and home visitation activities must be done 

regularly to guide the parents. On the other hand the Department of Education 

must look for remedies and interventions on the challenges being encountered on 
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the implementation of modular distance learning depending on the context. 

Moreover, they must also give focus on intensifying and encouraging teachers and 

administrators of the last-mile schools/indigenous people schools to develop 

contextualized and indigenized learning materials suited to the needs, context, and 

diversity of the learners considering the Indigenous Knowledge, Language, and 

Systems. Modification of some policies, continuous monitoring and evaluation, 

development of contingency plan, and review of curricular guidelines must be 

addressed properly based on the needs of the indigenous people community. They 

should also develop a modified learning continuity plan with great emphasis on 

the indigenous people schools/last-mile schools.  The stakeholders, as partners of 

the schools in providing a quality and equitable education to all types of learners, 

they are also responsible in the attainment of its educational outcomes through 

active participation in school programs, activities, and projects. They must be 

tapped to provide full support in the implementation of modular distance learning 

such as in the procurement of printing materials, delivery and retrieval of self-

learning modules, and suggestions in addressing the needs of indigenous people 

education. Their collaboration, partnership, and linkages will help the school to 

meet quality delivery outputs. Lastly, the researcher would also recommend to 

conduct another research study to investigate the implementation of modular 

distance learning relating to its effectiveness in the indigenous people school’s 

performance and learning management system. They may also expand the scope 

of their respondents by means of considering other indigenous people schools in 

the Philippines.   
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Appendix F 

STRENGTHENING MODULAR DISTANCE LEARNING 

IMPLEMENTATION IN THE LAST MILE SCHOOLS APPROACH 

 
Areas of 
Concern 

 
Objectives 

 
Strategies 

Persons 
Involved 

Time 
Frame 

Source of 
Funds 

and 
Budgetary 
Allocations 

Expected 
Outcomes 

Evaluative 
Tools/ 

Measure 

Teacher-
Learner-
Parent 
Collaboratio
n) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Subject 
Matter 
Knowledge 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1.Ensure that 
indigenous 
parents 
understand the 
lessons and 
activities in the 
self-learning 
materials. 
 
2.Upskill the 
parents in 
providing support 
to their children.  
 
3.Improve faculty-
parent 
collaboration. 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Demonstrate the 
expertise of the 
teachers in the 
subject matter 
and pedagogy to 
properly 
implement 
modular distance 
learning in the 
indigenous 
community.  
2.Capacitate the 
teachers with the 
knowledge and 
skills in 
Indigenous 
Knowledge, 
Systems, and 
Practices and 
Indigenous 
Learning System.  
 
 
 

1.Conduct 
orientation 
and 
training to 
the parents 
regarding 
modular 
distance 
learning 
implementa
tion. 
 
 
 
2.Capacity-
building 
Activities 
and home-
visitations.  
 
3.Provide 
ongoing 
feedback 
and support 
mechanism
s. 
1.Conduct 
of LAC 
Session, 
mentoring 
program, 
training 
workshops 
on the 
integration 
of content 
knowledge, 
pedagogy, 
and 
technology.  
2. 
Orientation 
and 
workshops 
on 
Indigenous 
Knowledge 
Systems 
and 
Indigenous 
Learning 
Systems.  
3.Immersio
n and 

Teacher, 
School 
Administrat
ors, Parents 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers, 
School 
Administrat
ors, Master 
Teachers, 
Curriculum 
Supervisors 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Php 10,000 
MOOE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Php 20,000 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Parents 
understand 
the lessons 
in the 
modules 
 
 
Upskilled 
parents 
 
 
 
Improved 
faculty-
parent 
collaborati
on 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Skilled 
teachers in 
handing 
modular 
distance 
learning 
implement
ation 
 
 
 
Teachers 
equipped 
with 
knowledge 
and 
understand
ing on 
Indigenous 
Knowledge, 
System, 

Students’ 
academic 
performan
ce 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Flexible 
and 
appropriat
e modules 
 
Quality 
assured 
self-
learning 
modules 
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Instruction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Plan and 
develop learning 
activities and 
opportunities that 
highlights 
worldview and 
perspective of the 
indigenous 
community. 
 
 
 
 
 
 
 
2.Recognize and 
include the 
indigenous 
community’s 
context and values 
in the content, 
performance 
standards, and 
competencies.  
 
3. Emphasize the 
development of 
critical thinking 
by challenging 
learners to 
understand 
complex ideas. 
 
 
 
 
1.Modify learning 
outcomes of  the 
modules that are 
appealing to the 
different domains 
of learning. 
 
 
 
 
2.Develop 
contextualize and 
indigenized 

benchmarki
ng to other 
indigenous 
community.  
 
1.Collaborat
ive effort on 
the 
developmen
t of learning 
activities 
and 
opportuniti
es anchored 
in the 
practice of 
indigenous 
community. 
 
2.Revisiting 
the 
curriculum 
and 
national 
indigenous 
people 
education 
framework. 
 
 
3.Continuos 
and timely 
conduct of 
remediation 
and 
interventio
n activities.  
 
 
 
1.Conduct 
LAC session 
activities 
that focuses 
on Most 
Essential 
Learning 
Competenci
es.  
2.Provide 
training on 
the 
developmen
t of 
contextualiz
ed and 
indigenized 
learning 
materials 
that 
consider 
the culture 
and 
practice of 
the 
indigenous 
community.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers, 
Master 
Teacher, 
School 
Administrat
or 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Php 20,000 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

and 
Practices 
and 
Indigenous 
Learning 
Systems. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers 
become 
expert in 
module 
preparatio
n. 
 
 
 
Higher 
order 
thinking 
skills 
applied in 
module 
 
 
 
 
Meaningful 
learning 
among the 
learners 
that belong 
to the 
indigenous 
group.  
 
 
  
Improved 
performanc
e of the 
learners 
(reading 
level and 
comprehen
sion and 
mastery of 
the 
essential 
skills) 
Well-
written and 
well-

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Quality 
controller 
for 
modules 
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Inclusion 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

learning materials 
that are aligned in 
the National 
Indigenous People 
Education 
Framework 
 
 
 
 
 
 
 
 
 
 
 
3.Plan a subject 
curriculum that is 
indigenized to be 
culturally-relevant 
and responsive to 
the IP 
communities in 
the area.  
 
 
4. Provide 
marginalized 
children quality 
education that are 
at par to that of 
regular schools. 
 
 
1.Provide inputs 
on how activities 
are assessed. 
 
 
2.Develop varied  
learning 
assessment 
strategies that 
evaluates learner’s 
comprehension, 
needs, and 
academic 
progress.  
 
 
 
 
 
 
 
1.Conduct 
projects/ 
programs to assist 
school under the 
New Normal. 
2.Recognize every 
indigenous people 
school as an 
environment, 
wider space, and 
resource for 
learning.  

3.Curriculu
m revision 
and 
modificatio
n 
 
4. Strict 
monitoring 
on module 
preparation 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Orientatio
n before 
module 
distribution 
 
2.Continuo
us 
evaluative, 
assessment 
and 
strengtheni
ng of 
feedback 
system.  
 
 
 
 
 
 
 
 
 
 
1.Inform 
stakeholder
s of needed 
changes. 
 
2.Tap the 
stakeholder
s in 
providing 
full support 
to the 
learners 
that belong 
to the 
indigenous 
group. 
3.Conduct 
of 
orientation 
on right-
based 

 
 
Teachers, 
Master 
Teacher, 
School 
Administrat
or, LR 
Coordinator
, ISLP 
Holder 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers, 
Parents, 
Master 
Teacher, 
School 
Administrat

 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Php 20,000 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Php20,000 

prepared 
modules 
 
 
 
 
 
 
 
 
 
Developed 
contextuali
zed and 
indigenizin
g learning 
materials.  
 
 
Sense of 
belongingn
ess.  
 
 
 
 
 
 
 
 
Enhanced 
indigenous 
peoples’ 
education 
curriculum  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students 
and 
parents 
became 
aware on  
how 
assessment 
is 
conducted 
 
 
 
Improved 
academic 
performanc

 
 
 
 
 
Parents’ 
and 
students’ 
feedback 
 
Module 
developme
nt report 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Parents’ 
feedback 
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Learning 
Assessment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Stakeholder
s’ Support 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Faculty 
Preparation 
 
 
 
 
 
 

 
 
 
 
3.Train the 
stakeholders 
about rights-
based approach 
and the rights of 
marginalized 
students. 
 
 
 
 
 
 
 
1.Prepare faculty/ 
staff of the new 
learning modality. 
 
 
 
2.Provide support 
on the delivery of 
the basic 
education in times 
of educational 
crisis aiming for 
high quality 
success and 
outputs.  
 
3.Uplift the 
professional 
growth and 
development of 
the newly-hired 
teachers to get 
promoted in 
higher position  
 
 
 
 
 
 
 
1.Provide 
solutions to 
address the 
problems in time-
management, 
contextualized 
and indigenized 
materials, lack of 
insufficient 
knowledge, 
procurement of 
printing materials, 
and support 
mechanism to the 
parents that 
belong to the 
indigenous group.  
 
 

approach in 
education 
and 
outreach 
programs 
 
1.Provide 
orientation 
seminars, 
training 
 
2.Partnersh
ips and 
collaboratti
on among 
teachers, 
school 
administrat
ors, and 
stakeholder
s. 
 
Provide 
mentoring 
activities, 
seminars 
/Encourage 
developmen
t of 
innovative 
materials 
and 
research 
work 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. 
Appropriate 
sufficient 
budget and 
time on 
module 
preparation
. 
2.Provide 
training 
and  
orientation  
to the 
teachers, 
parents, 
and 
stakeholder
s to 
enhance the 
implementa

or ,LR 
Coordinator 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Stakeholder
s, 
Administrat
or 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers, 
Master 
Teacher, 
School 
Administrat
or 
 
 
 
 
 
 
 
 
 

All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Php 20,000 
 
 
 
 
 
 
 

e of the 
learners. 
 
 
Developme
nt of other 
skills and 
intelligence
s.  
Necessary 
changes 
addressed. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Well-
informed 
faculty and 
staff 
 
Promoted 
teachers in 
higher 
position 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Learner’s 
Quarterly 
Assessmen
t Report 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Transpare
ncy Report 
 
School’s 
Logbook 
Report 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teacher’s 
Self-
Assessmen
t Report 
 
Developm
ent Plan 
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Challenges 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Incorporate 
recommendations 
to properly 
address the needs, 
concerns, and 
challenges being 
experienced by 
the indigenous 
people schools in 
the 
implementation of 
modular distance 
learning to ensure 
delivery of a 
quality indigenous 
people education 
in the new 
normal.  
 
 
 
 
 
 
 
 
 
 
 
 

tion of 
modular 
distance 
learning 
through 
feedbacking
, upskilled 
parents, 
developed 
contextualiz
ed and 
indigenized 
self-
learning 
materials, 
collaboratio
n and 
support 
from the 
stakeholder
s, and 
uplifted 
quality of 
indigenous 
people 
education.   
 
1.Design a 
program 
based on  
the 
recommend
ations to 
ensure high 
quality 
outcome on 
the needs, 
concern, 
and 
challenges 
experienced 
by the 
indigenous 
people 
schools in 
the 
implementa
tion of 
modular 
distance 
learning. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
School 
Administrat
or, Parents, 
Teachers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Allot 
sufficient 
budget for 
module 
preparation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Addressed 
problems 
on the 
challenges 
encountere
d by the 
indigenous 
people 
schools and 
attained an 
excellent 
level of 
implement
ation of 
modular 
distance 
learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Monitorin
g reports, 
checklist, 
and 
rubrics 
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Recommend
ations  
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
School 
Administrat
ors, 
Stakeholder
s, 
Supervisors 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-year 
round 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Php 20,000 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Developed 
a program 
anchored 
to the 
right-based 
approach 
in 
education 
that 
considers 
the needs 
of the 
indigenous 
community 
and 
uplifting 
the quality 
of 
indigenous 
people 
education.   
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Monitorin
g reports, 
checklist, 
rubrics, 
and 
quarterly 
assessmen
t report 
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Appendix G 

Informed Consent Form 
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Appendix I 

Certificate of Grammar Editing 

 

This is to certify that the undersigned has reviewed and went through all the 

pages of the thesis entitled  “IMPLEMENTATION OF MODULAR 

DISTANCE LEARNING IN INDIGENOUS PEOPLE SCHOOLS AND 

ACADEMIC PERFORMANCE:  A RIGHT-BASED APPROACH IN 

INDIGENOUS PEOPLE EDUCATION”  prepared and submitted by MARK 

ANGELO C. URBANO in partial fulfillment of his degree Master of Arts in 

Education Major in Educational Administration, and found that it is aligned with 

the set of structural rules and standard rules of the  English language, syntax, and 

composition.  

 This certification is issued upon the request of the aforementioned student 

in connection with his requirements for graduation.  

 

          ______________________________ 
     Prof. MA. VICTORIA L. CRISOSTOMO      

        Grammarian 
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